R "
[ P R} . . 4

) .
. - . ¢ -

, e : DOCUNENT RESUME -\ ~ 2
ED 160 848 -. . 08 - [ '+ CB O18 143
v o —a "~.' .'~/_’ . 4
"AUTBOR . .. Straub, Vicki' W ; uoore, Barl 9.0 o
TITLE ' Comprehensive Career Guidance. Develoﬁ&ﬂﬁ Self Horth.
Lo ’,; . staff Developmept K-6. - .
‘INSTITUTION ' Georgia state Dept. of Bduca tion, Atlaata.
'SPONS AGENCY ‘Office of Education (nﬂza). Hasbington,‘D C.
- 'POB DATE 77 _ ‘ .
GRANT 6007500339, - N
NOTE =~ | . 83p.¢ For related docuﬂents cee CE 018 130 -144, CE
g * . 018.146-147, CE 018 150, CE 018 152, CE 018 154, CE
018~ 157-158 CE 018 161, CE 018 '1€3," and CE 018.
339 - '

AVAILAELF FRCM Vocational Education Materials Center, Root 124, Faln
. ] - Hall, Division of Vocatdional Educatiog, College of
Education, University of‘Georgia. Athens,_Georgla
30601 ($2.00) v
EDRS PRICE MF-$0.83 HC-$4. 67 Plus Postage. o /
DESCRIPTIORS _Career Avarenéss;"Career Develépnent' Career * '
) Education; Career Planning; Educational Objectives;
Elementary Education; *Elementary School Guidance;
Fused Curriculum; Guidarce Programs; *Inservice
Teacher Education;'Instructional Materials;
- Interpersonal Conpetence. Leaders, Guldes, Léarning
Activities; 0ccupat10nal Guldance; *Self Ccncept;
Skills; Social Behavior; *sStudent Behav1$r. *Student
Motivation; Teacher Workshops
IDENTIFIERS *Georgia Comprehensive Career Guldance‘Project

ABSTRACT '

ty One of six staff developnent trainlng manuals for
career guidance infusion in the elenentary school curriculum (K-6),
this manual focuses on developing self worth. It is divided into the
following five major sections? (1) a 1list of the. major goals and
activities covered in the manual; (2) an overview chart displaying
the goals, concepts, time, process, and instructional mode of each
activity; (3) specific directions for each activity, inclidding
objectives, preparation requirenents,\and materials/equipment
requirements; (4) leader's sunmarleg presenting the background
information needed to lead the activities; and (5) participant
.worksheets and handouts. {See CE 018 130 for the final:'repcrt of this
project.) The five major goals covered by this manual include the
following: to understand, experience, ang,elgiuate the components of

-\

‘an equalitarian relaticnship of mutual respest; tc learn how a
person's self-concept and behavior is influenged by his social
/ environment; to understand the purposes and goals of behavior; to

understand how djscouragement inhibits.social interest; and to.
-understand how the discouragement process promotes social interest.
In addition to the other five staff development training manuals (CE
018-139-142 and CE 018 144), a career guidance methods guide for
grades K- 6 (CE 018 137) is avallable. (BM)
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‘Many books, c0urses,'fiims, and kits have been deleoped to

[}

,ﬁeiﬁ'educators énhance’their reiationéﬁips with children. ﬁeiﬁtién-
uships with parents have also been focused on, but with less intenaity.
A common denominator in these variOus communication skills,
:strategies in problem-solving, amdparading‘for understanding behavior
in’others.is the underlying principle of mutual respect and"equalitar+>'
ianism. Too frequentlygﬁhe stance of équalitarianism/mutual respect
is taken for granted, as thoﬁgh somewhere along the line educators

were taught the philosophical idea of relatiﬁg as an equal to an

) -

equal. - o . .
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Goal 1

Goal 3

- an equalitarian relationship of mutual respect

" Activity 1

- GOALS

To understand, experiehce, and evaluate the components of

Yardaticking : )

’

Activity 2 - 1-up;-l~down; Equalitarisn Positions = -

‘Activtix=3 - I-messages, Written Measures of Respect

Acti@ity 4 - I-messages - Role-Played

Activity 5 - Encouraging 3 Relationships

Activity 6 - Process Evaluation

v

S

-)- ¢ fo. :
To ledrn how a pe;sqn’s'self-concept and behavior 1is

influenced by his social environment.
a

~Activity 1 - Family Qpnstellation

Activity 2 - Labeling Exercise

D
Activity 3 - Labeling in Education (optional)

- -

o ‘ <

To undefatand the purpbses and,goals of behavior

-

Activity 1 - 4 Mistaken Goals of ‘Children

. Activity 2 - Priorities in Adults

Goal 4

To understand ﬁow diseouragement inhibits social interest"

Ly

Activity 1 - Motivators . f
7 .

Activity 2 - Punishment, It's Allure, and Illusion
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Goal 5 To understand hqvtho cﬁequn.unt ‘process promotes social
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Activity 1 - Sel} Encouragement . AT
Activity 2 - Change Contract L
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" OVERVIEW .

A ( o

' ~ " ) J h ) .“' 1 . I.'. ‘ " .
Coal ~ . Concepts ~Aetivities - Time - ~ Process ﬁ%'
' ) T . ! ) B .
[o underptgu;d nutual ﬁapect, *assessing yard- ‘ ;15H R writing and . - -large groﬁ:
components of equalitarianism  stitking for ~ moving - ‘
edualatarian L ~ ‘self and others i S
relationship / - .
. | 1y v . ’. . ’ | . Q ' .
| ! . - *personally Bif- 15 \/ discussing "{ndependen:
? ( : ' ferentiating be- o T
. " tween superior,
R inferior,. and !
, : equalitarian ‘ ;o !
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| ’ children and * ' - .
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L 'OVERVIEW - .
, S | S
.+ Goal - Conceptsj  Activities _T;_Lme;_"’ " Prbeess Yode
lo understand how place fifiing  *looking at the ~ 4% ' Discussin},  amall group
s person's self- in fagflies; , uniqueness of ' reporting,™ ~ large grow
concept and be-  belgwfing “-positions of writing
havior are fnflu- - © firgt, middle,
enced by his ‘ las!;‘a_nd, only ' ‘
social environ-. ‘children < ¢ : < N ¢
gent: Sy :
. *feeling thaim- ~ % | role-playing s'mangroBv
~ pact of lab?la. and . discussing large group
. the influence of a ! He
’ group o feelings ' -
R 0 and behavir ¢ . 7 :
] . ' ) o )
o . *looking at com- 15 reading, large group
, . "™ mon labels fn ed- discussing
B j/' 7 . watiod . O
lo understand ~ behavior 18 " *looking at the . 30  reading, large group
the comnon goal-directed: = 4 goals of mis- - " discussing )
purpoges and. and puri:os ve \ behavior-in :
goals of | . /‘ children ~ .
hehavior Ve S 5 - o
| kdiscovering v 45 1{stening, independent:
s priorities, in self discussing,  small group

.choosing ‘/lla‘rge group
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. Goal c, Concepts Activities - Time © DProcess °  Mode-
To underatand Social inte’r- . *agsessing common 10 . - reading, large group
how discourage- -est, punish- . motivators L. o
nent inhibits - ment, discour-, =~ I S
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how thé ed~" ~ ment process encourag | \ discussing emall group
couragement -+, process ;rﬁm : e '
proceqs pro- . - “” n\ersonal o Y
motes social © .\, . perspective . ]
interest o _ \ N . > 7T , ,
A : *magingga change: 20 - writing, . independént
i " contract s, " " discussing small group
LN |
. @ B ) \» . | .
. P p u !
. 1 ‘. ) ’ /,L'
\ \ . k \
4) A u | p \ T‘ y;




. .
- -~ A
. :
. . N ,
¢ - ‘. &
-»
.
.o #

o

- ‘ . N -

* “
3
<
z
-
L9
.1 b
. A
N ‘ . [
- 7/
2N . .

o

ERIC

Aruitoxt provided by Eic:

L

Loy .

L L4

b 2N

N ppeni )



"\ ACTIVITY' DIRECTIONS '

. »
¢

1)

! Goal.t: -’ To undersﬂlnd ekpgrience and °valuate the components of -
: il’  an equalitarian relatigpship of mutual. respect.
y 1 CaJ
. MATEHIAL? AND EQUIPMENT'- newsprint, felt pen, - gsets of role-
playing carde for egCh participant, Par-, .
" L. " ticipant worksheets 1, 2, 3, 4, 5, 6 '

4

An & ¢lrcle format; p

rite on theif\iapaA\\/// \

o N S
» ARRANGEMENTS/PREPARATION: Arrange chairs
- : ticipaﬁts,cap'

. Activity 1: "Yardsticking" - (15 min.) ~

Objective: Participaﬂts will 1list the yardsticksAhe/she uses
. for himself/herself and 1list the yatdsticks used on others.

Preparation: Read the leader s summary on yardsticking (#1).
Give a mini-lecture on the concept of yardsticking. Be sure

to emphasize the fdllowing points 4/*\-\\‘

1. Everyone uses yardsticks.
2. Yardsticks get in the way of mutual respect. -

3. Awareness of‘yéri gticks helps to alleviate them.
’K‘

Have part1c1pants turn to P-worksheet #1 and fill out individually.

Within a large grqgup context, ask participanxs who are willing

to share some of their yardsticks.

Activity 2: "l-up; l-down, Equalitarign Stances" (15 min.)

Objective: Participants.-will Plst verbal, non-verbal behaviors,
and situations in which they relate in a buperLor inferior,
and- equalitarian stance.

Preparation: Read the leader's summary on superiority inferiority,
and equalitarian stances (#2).




1 RN ‘ -

Part I: Ask participanth to relax in the chairs, close their eyes
and take three deep breafhes. - (You will be asking par-
ticipants to visualize and then act out three situafions
in which they felt superior‘(l-up), inferior (1 down)
equal (mutual respect) :

1. Ask participants to remember a time when tHey felt
"better thay' or superior to another person or
persons. .HaXe them visualize how they looked, what
they felt, the expression on othets' faces®, etc.
Then, ~ask them to stand up and mill with others in
the group looking and feeling the same. (After

the ‘group has milled for about one minute, ask them
to stop in their tracks and-feel any physical tension
they might be experiencing. (Common tensiom points
are stomach, neck, throat, back, shoulders)

Encourage the group to share from their standing .
position.

2. From their same standing positions ask participants
to take three Felaxing breaths again and loosen up
by dangling their -arms like a ragdoll Ask them to
remember a time-when they felt "less than" or inferior.
(Use the same format as above for visualizing, milling,
and assessing their physical reactions).

-

2:/ 3. Have participants ‘remember a time when they felt the
ST "same as', equal, and full of self and mutual respect.
(Follow the same format as above. )

Y ]

Part II: After participants have experienced the milling exercise,
ask them to fill out P-Worksheet #2 for themselves. in
small groups of thrée. Mill from group to-group to answer
any questiofis or help if someone gets stuck.

.

Synthesize the exerciese by asking participants to share
parts of their charts. (Take each stance all the way
through--feelings, sayings, etc. amnd finish up with the
equalitarian position). -

4

Activity 3: "I-messages, A Measure of Respect" , (20 min.)

" Objective: Participants will write five. I-messages focused on
school situations with children.

Preparation: ,Read the ieaderfs summary on I-messages. (#3)

[
[\




Teach the components of an I-message. Be sure to emphasize:
. 1. The difference between an I-message and a You-message.

'L : v 2. How an I-message can be sabotaged

Ask participants get into’ groups of three. Give each
. participant a set 0f’ten school/children situations. .Tell
~'everyone to pick five situations and write I-messages on
Fi . P~-Worksheet #3. After each person within the group ias
4 ., finished, ask them to check their T-messagés with| the others
in thé group. As leader, mill from group to group to
answer questions and give suggestions. See leadér's summary #4.

.

N

Activity 4: "I—messages, Role-Played" ' (45 min.)
'J Objective: Participants will role-play two situations with

arents. .
Prepgration: Review the components of an I-message\with the

group. Ask participants to get into their samee%roups of three.
Give each participant a set of ten school/parent 'situations.
Have them read P-Worksheet #4 for directions. Briefly o
summarize the directions to the whole group answering ‘
questions, giving suggestions, and offering alternatives if
appropriate. See leader's summary #5.

Synthesize this exercise by asking participants:

1. What was your. experience like going through the sit-
uation the second time ?

2. What did the respondees feel when they received an
I-message? Did they feel threatened?

3. Any general insights to share with the group.

4. -Share your experience (highlightsi,as you milled.

H

. . T
Activity 5: Encouraging three relationships I (10 min.)

Vi

Objective: Participants will assess their relationship stance with
school phildren and parents.

?reparation: Ask participants to look at P-Worksheet #5 and read
the directions. Ask participants to fill in the handout
according to how they see themselves.

g ’ .




2

‘”%ﬁ- SynthesMze this exercise by asking for agzitional\examples
i . ; * of 1-up,.l<down, an? equalitarian behaviors.

1

B “ ] .
’1‘ ;Activityib:- Process Evaluation : . (5 min. )

Objective: Participants will.*?aluate their experience in the
- workshop so far,

s

\Prepafation: Recap for participants the components ofian equalitar-
igh relationship. Emphasize the following points:

1. Mutual respect is not.taught, frequently not modeled.

2. Yardsticking promotes feelings ‘of 1nﬁer10rity and
superlority.

.

N 3. I—messages are measures of respect, self respect, and —
! mutual respect. /

» g .
Ask participants to respond to P-Worksheet #6. Tell them that
this handout will be collected at the-end ‘of the workshop.

)

-

v
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" ACTIVITY)DIRECTIONS

Goal 2: To learn how a person's self-concept and behavior is
influenced by his social environment.

. MATERIALS AND EQUIPMENT: Newsprint, felt pen, one label for each
) participant, Partieipant worksheet 7.

[ g

ARRANGEMENTS/PREPARATION: Have labels separa{ed by group so there
are different labels within each group;
post newsprint -summary points made from

7 - * goal 1 on the wall (example: Components
of an I—message:,yardstick areas, etc.)

4

R 4

'Activity 1: "The~Fami1y Constellation" / s (45 min.)
Objective: Participants, willllist characteristics of first- born,]u
- middle, last and only children.

_PreEaration: Read the ader’ S'summary'tnkfamily constellation
J»~(#6) : ) - ) L :
ﬁGive a mini-lecture on family cogstellation. Be sure to
“emphasdze ‘only part I (background) sisfce part II (position
. characteristics) will be "discovered" during the exercise.
r _ Part T points to be emphasized are:

1. Everyone is part of a social unit and finds a place
for him or herself.

\ ne
. 2, If a pogitive place does not seem viable, a negativef
place will be sought.

Teach how ordinal positions within a family constellation
are detérmined. (Use newsprint to summarize and give ex~-
amples.) After participants have determined. their o¢rdinal
position within their family of origin, ask: (1) all the
FIRST-BORNS to form a circle group, (2) all MIDDLE children
to form a group, (3) all LAST children to group, and (4) all
ONLY children to form a group.

Within each group, ask one volunteer to write down group con--

-5 -

rey




clusions and. report to the large group later Ask each group
to discuss and list on the P-Worksheet #7, columns 1, 2, and 3.
Column 4 will be completed as a whole group. Mill from group
to. group to answer questions, ask questions and stimulate
discussion. - f :

After the groups have completed{zheir colums 1, 2, and 3, ask
" the reporter from the FIRST-BORNS to report to the rest of the
group their impressions of what their position was like. On
a large sheet of newsprint, keep a summary sheet and ask the ..

other partHcipants to fill in the other ordinal positions as
they are reported. .When it 1is time for colummn 4 (how others
perceived. the positfon), ask the other grqup members from
e differing ‘positions'to share -out loud to the FIRST-BORNS by
: ‘ saying, for example, '"You are bossy", rather than "FIRST-BORNS
..i} are bossy'" or "You are responsible'", rather than "FIRST-BORNS
: are responsible”.

1 '
Encourage as much feedback as the group will allow (this is
often a lot of fun!) /
Go through.each of the other ordinal positions. as with the
,A\_\\;fyove FIRST-BORN group. Points to be emphasized: ’

. . I &- :

e i ‘ 1. Often children between families are more alike than .

- ° - within.

A 2. Children find their place in many and creative ways.

R S - ‘ )

S 3. A person's perception of their place is more

important than what it was ''really like'.

;'ﬁouActivity 2: "Labelino" ‘ *

.Objective Participants will relate their feelings and behaviors
' after ' experiencing a label. 3

Preparation: Determine how many groups of 5-6 there will be in

your group. Each person within the small groups will receive

a label that will be stuck to his/her forehead. (Every person
will be able to see every label except his/her own). Labels
with an adhesive back that are frequently used for name tags
"work well. Prepare sets of six different labels for each person
.in the groups. The labels are:

- 6= Yy

’ L 18 S,




. ‘ , ,
What I say doesn't ENCOURAGE ME ’ TAKE ISSUE
count ! ‘ ’ “ with |,
IGNORE ME to talk more whatever 1 say
S b )

)
]

s

LAUGH ' PUT DOWN . BLANK Co. ~

» . , v

at %hat/I say ) what I say Your Choice’

Keep the sets of six labels in envelopes so they do not become
mixed up. ‘ )

Ask participants\to number off by whatever “number will
give groups.of 5-6 (preferably 6 if posslbIe) Assemble the
1's, 2's etc. with. their chairs in various corrers of the
room. Start with one group.and distribute the 'set of six
labels by pairs” For examples take the. envelope of labels for
one grodg and ask that group to pair up. Go to .each pair and
hand eacdh person a label. Instruct the pairs to-stick the label
you have just given them to the forehead of their partsz. so0°

-

P

that their partner does not see his/her own label. =~ rou
have finished distributin. Iabels to one groyp, take -n-
vélope for another group and go through the same proc. re.,

After all the labels are distributed, ask each group td’,
put their chairs in a tight circle and look closely at all
the labels iIn their group without revealing what the,labels
read. Then, instruct each group to discus® with each other the

topic '"What TV Shows and Movies I Like': (of .another non-
controvedsial topic) for 15 minutes.. As they ‘discuss this topic
" they are to respond. to eagh other as the labels instructy Ask

the participants to pay attentioh to their feelings and
behaviors as they are resbpnded to and respond to others.
(This is usally a lively.exercise “The synthesis part is
// g particularly important.) ’ -
> 'To synthesize after the 15 minutes of discussion, ask par-
“ticipants tq guess what their label is and then take it off
anq check*it out.” Then ask them to take a few deep breaths and
AV .tune into their feelings about the experience.. On a chalkboard
or newsprint, take each label and make a chart similar to this:

L ' , g




“~ LN R
“P
’ A . FEELINGS " . 'BEHAVIOR
. ’ ‘ LA ’ y
IGNORED )
' <
PUT DOWN " , o
LAUGHED AT ;
' \
o "\.\;
“ENCOURAGED
é‘v‘
TOOK ISSUE o
.'BLANK \ :
. ; \\\ .
Agk the people who wore «nUKED label to stand up -and

share their experiences. Ask .stions'like "What did you-
feel?" “What did you feel in ..e beginning of the discussion.’._
and at the end?" '"Did your behaviors change as the discussion
progressed?'" etc. As they respond summarize on the chart.

Do this for each label.

With the whole group discuss the impact a label can have
on a person and a group. Chi%gren in homes are labeled by
parents, siblings, grandparents, and themselves -and others..
Children often live up to or down to what thelr label connotes.
Remind the participants about the family constellation exercise

. and how children compete for a place of belonging, How we
preceive our place .or nic helps to explainm thg purpose
behavior serves. For thg¢se who feel they have a positive,
useful, accepted place, they feel encourghed For those who
feel’they have a negativé~ygeless, unaccepted place, they - "J:
feel discouraged. Discouragelment is the .basis for ‘acting out
and misbehaving. The discouraged child-is saying "If I can't

*have a place by being the best ''good" guy, then maybe I can
have a place by being the best "bad" guy, .The labels we put
on children’ like . . bad insolent, pean, lazy, troublemaker,

N pest, crybaby, dummy,'etci need to be more appropriately labeled:
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Activity 3: "Labeling in Education" (optiondl) ' (15 min.)

- Objectives: Participants will react to written situations
.. and generate other examples of labeling
’ : Pregaration: This exercise is optional to do as a group. The
written examples and directions are in » participant hand-
book and car ° assigned or suggested as an outside activity.
":éﬁngizittide to do this as a group, ask participants to
read “the examples' of labeling in education’ handout and to respond
to the accompanying worksheet independehtly. - (See optional’
sheets # 1 and 2)
As a large group, discuss the implications for children
. and teachers in terws of motivation, follow - through, self -
r i concept, relationships, etc. ' .
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, Goal 3: To underatand the purposes and goilﬂof behavior. {
t
-MATERIALS AND EQUIPMENT. Newaprint, feltqpen, Participant worksheet. 8, 9 10
ARRANGEMENTS/PREPARATIQN' Post newsprint summary points made from Goal .
PR 2 on//he wall. !
) ‘ ‘ ’ . ’ / LS
-t Y :ﬂl‘

. Activity 1 - 4 Mistaken Goals of Children A .-(30 min.)
'db]ectivea. Participanta learn 4 common goala of misbehavior in .
_children. g &
Preparation: Read the. leader's summqry on the 4 goals of misbehaving
children #7 and #8. < -/g
« Remind the participanta of the Fanily Constellation Exercise
L (Goal 2, Activity 1) apd the importance for a child to find
» lace for him/herself within tHe family. Share with par-
ti ipants that when children believe they cannot find.a place
for: themselvea in posit ways, they will seek out negative
ways. In conpetition;for a ape&ial niche or place, a child
‘may decide that a sibling has an arél out for him/herself ,
with "I, can 't" or "I won't\try". Another alterhative is,
- "If I can't be the best at Weing good, I'll be the best at
being bad" Thé point is, children who misbehave chronically
are’ diacouraged about findin their place. They are not con-
sciously plotting and planning to get negative involvement, but
at an unawareness level their behavior has a purpost. . Some-
thing is better than nothing.

The four goals of misbehavior handout takes four common goals
+ 7  of misbehavior of the discouraged chjld. ‘After you hav¢ dis-
. cussed the purposiveness of misbehavior with. participants, <
. take vach of the four goals and briefly discuss what the -

) child's behavior say about his/her level of -discouragement.
' (Another - component of the workshop for integration’ ingpgthe
classroom deals specifically and more in-depth with\tbe four
goals.) Ask the participants to turn to their P-worksheet #8
for a aummary of the four- goals.
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’ ctivity 2 - Prioritféb\in Adultsv: Lo " ) )
.“ y . . vb '& % ; B - . - ’V“
! o bjective. Participants’ will learn what adult goald or priorities
S . are’and will detérmine their maia priériyy . . -

[ 2 4 L
JE Preparatiou:" *Read through and have practiced out loud the, fbllo
i ing script. Theré 1s an element o?\d:ama and intrigue in t
.. initial-phase of the activity,, 'so be dramatic and.expressive
Y ¢ I haYe fun wi}h it!) ) ) .
"Imngéne the possibility of Hgv1ng any one thing you 1Lally
" want guaranteed to you. Coneiﬂer for-a minute what you might
want - a billon dollars, yozth eternal, good health, ‘brillance, *
7 etg/ What, ever it is for ybu, that special somethipg is
. ' alfluring and fascinating. -Stretch your imsdgination’ a bitOfarther
. Zégrpicture that ynur)gift can_be packaged a small boxﬂ@ha
tiéd with a ribbon{ LR )

\w
LS

Now, pretend you are in- a rgom and that someone A rfant to
you wil] allow you to g t get your gift which . ig across
the’ room if you are will g to agree to pay a certain price.
Think about each price as I read them to youfk T

r : 1. Wotld -you pay‘the price of signing a paper st ing .
S : &;» that all things you thought were right‘and~of alue éyJ{
’ . arg absolutely wrong and valueless? {*
(pause)

~2. Would you pay the price of boq}ng, scraping and kissing
. the feet of .the important person as.others you know -
. watched in order - to‘Eetﬁyour gift?

3. "Would you pay the price of knowing your important
person will totally and completely rejéct‘you if you
get your gift? v . ) )
(pause) ' s
4. Would you pay the price of walking over 12 inches of ’
: - hot céals and glass with ba#e feet in order to get

) . your gift?
Now you' may be willing to pay all the prices or .there may be )
» one-or two .you would not be willing to do. Look-at your .
J .. worksheet and mark the situation that you would 1 t be willing -

to do, the price you would least like to pay.: Thi about yqur
reasons why. Remember, mark the price you would least like:

v to ‘pay. Think about ‘your reasons why. Remember, rk the price
you would be 1e53t be willing to paw."

, . A
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“. .. After parttcipants have marked A,. B C, or D, f themselves;,1
givé the. .Tabels for each -af the situations:, A-Idéa sm; Bfgontrol
CwPleasing, D=@omfort. Ask the participants to label the Bit-
£ .
L ‘,( uati?na on their handoutkﬁ , S . -
. é o - Next, grqup the ;Erticipanés according to their pri ities,.ﬂ'
f”,, . i.e. A's (Idealism) together, B's (Control) Eo ether), etc.
72;’< After ey ‘aré <homogenbous, ‘start witb a4 group

doe t\matter »
which) "gnd ask ' . Sy " - ’

>

j

"% 1. Why were you williﬁé to pay the othé(éfrices v . 3
‘ .

- What about this’'choice makes it the -ve&ry hardest price .
B ‘ 'for you)to pay? . . S .
Point out ow the reasons for ¢hoosing a priority from one
§rdﬂp to anotherdiffer. Pay.attention to the convincin% ration-
alizations for impprtance- and unimpoytance from group to group.
Poirnt out that thére ig no right or best choice, IT/ALL DEPENDS
ON HQW EACH INDIVIDUAL SEES-1IT. ]
45\\ After the differin points of view have been disclissed,
ask participants to.fill out their priority chart for them- ’
selves P-Worksheet #9. On a chalkboa;j)or newsprint .summarize

each of the priorities

Finally, ask pargébipants to look at theitr handout on
pylorities and at“the line I--—===e———eo I at the side of\(&:ppage.
Share with' the participants that priorities agﬁfusual}yvgro ed
and used for varying purposes. v 47 '

. S An examplé might be: hd

oy > I_B_-—_ , _—%_—I . S
o ' . (1east5 : (most) i SN
; ) l L] b

%
(Idealism is the highest priority with Pleasing close behindr
The least important is Comfort while Control is 1in the midﬂle )

O . . . ‘Another example might .be:

N ? ’ : !
’ o ‘ - I~ABPm—=———" —GA-I St - \
vt ’ . (least) B (most) ¢ 'ng ] C:
. i -
. (Control is far and above the most important priority, while .
s e others are relatively unimportant and equal in potency.)
¢ “Have participants chdrt their own priorities. Then discuss
how each priority might enhance or detract from a relationship

Ve with children. Have particishyts look at P—Worksheet o for
' [d .
\ ok ,additional ideas. ¥~

/ ;.’ N
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s Coal 4: To‘unﬁersta d how distourag nt inhibfts social interest. h

MATERIALS AND EQUIPME T Newsprin;\%é

“pen, participant worksheets

N LTI e
CA

’

A
o

S

~

4

)7ARRANGEMENTS/PREPARATION: Post newsprint summary_pgints made from -
- Goal 3 :on the wall. , ' ‘ T : )
S SR T T - e
i . o S K \\
- - N M B
. o ' . ," N v . & 7 .
. Activity 1 - "Motiva;ors" and~Mot1vators y X‘ . kg(}O min.) .
. Vsl - ‘" I ’
_+ Objective: \Particfpants will learn how common "motivators'
motivate discouragement : \x

vo.
?reparétion Read ﬁhe "Mot%yators and motivator essa} P-
i Worksheet #11. Ask participants to read the one ‘page essay
in their workbook.' -Discuss with the group how the concepts
fit with their own personal experiences with themselves and

- others, oo ;
. - 'y .
. Activity 2 - "Punishment, Its ‘Allure and Illusians." , 25 min.)
/ A ‘Objective: Participhnts will self adsess their stance on punish-
\ . . ment. ’ .
,Preparation Read ghe punishment, Its Allure ‘nd Illusion essay
and accompanying}worksheet f
7 *
©  Ask participants to read the essay P-Worksheet #12 and respond
g , to the following w trksheet ?—WOrksheet #13. After they have
: . completed their w sheets, divide the gromp into small groups
of 4-5. Ask partigipants to share what they get out of puniSh-
v ment, and part rily'#4, alternatives ‘ JP*
Y. e Point out that larger, more specific essay.is available for read-
ing outside of the workshop. This is P- -Worksheet #14.
- vl
' _ As a lagge grOup, proceps arid Summarize with the group items
, "3.and 4. J o , ne
4
—1’ "r \\’
d ~ h )
e
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Goal 5¢- To understand how the.encouragemept process promoteg social
P XL o v N
terest. . y . -

. ' . P ‘. A - RN ’ 5 . . ‘;’ I
’I..MATERIALS AND EQU#IMENT% Newsprint, felt pen, participant worksheets
15,16, 17 ’ : ’ . Py

v ‘t’\"‘ (I P - ° Y - V
PREPARATION: Post newsprint summary point made. from Goal 4 on the\
wall, e : . T\ -
N T N I‘X . . Doy
X ’\ \( I Lo
’ 7 ~

(20 min )

Activity 1:

e

"Self ilEncouragement"
«

Objective:

ment process.,

)

Participants will individually assess:the encourage—

’

{ .y

. T s :
Read the leader's summar& on the encouragement process

Preparation:
(#9)

dﬁgv% /bini—lecture on the encouragement process and
emph ze the following points: .

‘

‘lL_—When people feel good about themselves, they are
more willing to reach out and havé genuine interest

-

. selves,

Activity 2:

in others.
Z. " Encouragement is contagious. -7
3. There are specific ways to encourage. (lis; these ways

on newsprint as you discuss _each one.).

o B

.

" Ask participants to fill out tﬂéir encouragement worksheet

#15 on.- themselves.

‘As 'a summary to this exercise, ask-partici-

pants if they encourage thémselves (#3) and for what.

Also,

explore with the whele group how individuals encourage them-
Invite the participants to learn from each other and

build their personal encouragement repertoire.

A Change Contract (20 min.)
- _‘_}
Objective. Participants will make an individual contract to

change a specific behavior.

Preparation. Be familiar with the participant’s worksheet #16

on Aspects of Change.
"

hJ::L
Nl

A



. e Ask- particiﬂantd to read their worksheet, Aspects of Change.
... After tHey have finishe }lkc each of the five aspegts 'and
_ briefly discuss the undquying pr:l.nc:l'ple in your own words.
.o o Ingtruct participangs to pair up with a partder -and (1)
' thetr own ichange contract, P-Worksheet #17, (2) each
s dr her cintrcct: and get feedback. especially on items

R 4,'5, and 6, (3) elare as a large group “individual contracts
'and specific behav jor that will indicate the change. .
i

Y
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Leader's Summary of the Yardaticking Concept #1

The concept of yardaticking is derived from the comparisona people
make of themselves to others, ideals and expectations. Almost everyone

- yardsticks (opmpares themselves) from time to time, but for those whp . p
- yardstick continually, the yardstick bécomes central to feelinga of i

self worth or worthlessness.
KINDS OF YARDSTICKS: - The yardsticks .a peraon ‘uses on him/heraelf

-and others are determined by values_a person holds. For example, a

woman may value physical appearance, intelligence, physical possessions,

and status as highly important. As a result she evaluates herself in

a social situation by whether  she looks, attractive. If there is someone °
present -who is more attractive thaﬂ'heraelf, she feels "leas than." If

she determines she is the most attfactive woman, she feels ."mare than."

This yardsticking in feeling "less than" and "more than" other people -

“holds true in the other valued areas like intelligence, physical possessions,
~etc. Other common yardsticks include job categories, money earned, number

of children, popularity.

. it
'y
4

THE PROBLEM WITH YARDSTICKING: Ome problem with yardaticking is

that Just when a person 1s feeling great about measuring up on the '
"more than' end, someoné comes along who 18 a 1little (or alot) more

attractive, or intelligent or popular, etc. So a person's feeling of
worthwhileness 1s'like a barometer that rises and falls, but is never
conatant and intact. 2

* Another difficulty in yardaticking is that the yardatick is a barrier
between people. that the comparing fosters. Mutual respect is built on
the concept of equality. Equality means .equal in worth. ' Of-course,

.people will have varying falents, abilities and Interests but they remain

equal in worth. When people are showing mutual respect towards each

other, ‘there is the undéhlying premise of equality in worth with .recog-

nition of varying differences in abilities, talents, values and interests.
\ °

hini 2 =S
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Leader 8 Summary/of Superior, Inferior and Equal Stances #2

DEFINITIONS: The concept of stance and the three stances described

in the following paragraphs comes from the psychological positions (and
concomittantly, physical postures) people take regarding themselves

and others.

‘ An equalitarian stance involves the basic premise of equal worth
.between people. . The janitor of a school building and the auperintendent*
of schools can felate with each other-as equal human beings in an I'm
OK and You're OK position.. At the basis of this equal stance with self
and others is mutual respect. Many times the psycholpgical stance of
equality is ‘accompanied by distinct phyaical characteristics. For
example, from an equalitarian stance with each other, people look each
other in the eye, shoulders are erect, both feet are on the floor,
arms .are relaxed, movement is spontaneous. -

An inferior stance involves the basic premise of a "less than"
self-evaluation. Relationships ‘are frequently based on an I'm not OK
You're OK or I'm not OK and You're not OK belief. The physical component
of this psychologicaé position includes little or nn direct eye
" contact, stooped an 'alumped!ahouldera. clenched,handa. bowed head and

shifting feet. s

. A superior stance involves the.basic premise of a "more than"
or "better than" self-evaluation..’ Relationships are based on an I'm
OK, but You're not OK belief. The physical component of this® paychological
position includes head tilted back ("looking down one's nose'), rigidly
straight back, crossed arms or pointed finger. and, locked knees.

Commonalities in both the.inferior and superior stances are phyaical

and emotional tension, distance Lgfinterpersonal relationships and :
erratic feelings of self worth :

[ -

-17 -




ok : ’ Lesd r's Sumdary of I - Messages #3
W
An I -~ message 1g a comund.cat:lons procedure which exempltfies
mutual respect and the equalitarian stance discussed. previously. It 18
a behavior and a comfunication skill that cam help at this. ‘point in this
workshop to make cofcrete the perhaps fuzzy, abstract notion’of nutual
respect.
"~ PURPOSE OF, I - MESSAGES° I messages serve several pu oses. The
gender of an I ~ mﬁssage usually feels better because he/she has communi-
cated his/her feelings to t e receiver. Many times, simply gsaying "I'.,
feel hurt" or-"I feel angry’' or "I feel ‘anxious” or "I feel;happy" .
provides relief to the sender. ’
The I-message gives- feedback to the receiver about his’her specific
behavior that is annoying, frustrating, hurtful, etc. to the sender.
This component of the I - megsage is.the "when you" part. |The "when.
you" might include: when you ‘are two hours late" or 'when you leave
‘ygu:"bike in the drive-way" or "when yoq leave your dirty dishes in the .
The I - message also helps the sender focus on why a particular
behavior 1s annoying, frustrating, scary, etc. This ‘compo ent of I-
~ megsage is the "because" part. The "because" part might include:
because I worried you had been hurt" or '"because I have tq get out of
the car to move your bike" or "because the food cakes on the dishes
and is hard to get off." _
All of the above three purposes weave together to prOvide\a vehicle
of mutual respect between peop1e. The sender is essentially saying:
I respect myself and my rights as a person enough to share my feelings
and why I feel the'way I do. I also respect you and your right&aenough
to be honest and specific- rather than hold back and attempt to manipulate.
you to change. - \ -
I va. YOU: The ‘I - message, 18 not a demand for change.| Rather,
it 1s a communication which offers a choice., For this reason, frequently :
‘the I - message 1s heard. Just because it is more likely to be heard
" does not, however, mean that the other person will change. They are more
likely to be aware of the sender's feelings, why the ‘sender feels ' so,
and know what behavior the sender is talking about. ' -
On the other hand, a You - message 1s a demand for change and fre-
quently is heard by the receiver. Examples of You - messages include'
"You are alwayy late"; "You never come in when you say you are"; "Why
can't you rememgber ‘to move your bike out of the driveway'; "You are .
irresponsible for leaving your bike in the driveway again"; "What a L
slob - You'reAlways léaving your dirty dishes in the sink"; "What do
you think I » your servant? Why don't you ever remember to wash off
your plate", etc.. etc. When the recelver of a You - message hears the
old familiar lines, it's like invisible ear flaps go down, defenses go
: up, and the message is blotted out.

- 18 - . . ‘ . ‘
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. COMPONENTS OF THE I - MPSSAGE:® For beginnere i Afearning I. me“suge-,
a structure is helpful., There are three beeic parta to the I - meeeagez

f

-

- (1) I feel _ gfeeliggl
s - (2) when you _‘(other's beheviorz e
S 3) beceule X consequence of behavior) -

R : . G

Some examplee include. - ! ' ' ' o
’ - (d) I feel scared when you are two hours laterbecauee I v
thought you may y have been ‘hurt.
= (b) I feel annoyed when you leave your bike in the drivevay
~ because I have to get out of my car to move it.
(c) I feel angry when you leave your dirty-dishes in the ainhy .
begguee the food cakes on and is hard to clean off,

kN

. SABOTAGES TO AN I - MESSAGE: An I - message is eabotaged wlien. the
sender through voice inflection,- body: posture and intent€: is ‘making a
'demand for change. ‘The format of anl - message can be "perfect"-as far
as the words go, but a sneaky You - message can sabotage 1if there ie a

" critical, demanding or whiny tome, posture or intent. i
L An I - message can be sabotaged if the "because' component is .

' becauee I just don't 1like it" or "just because" or "because I said 'so."
The "because'; component needs to be a consequence of the behavior that
is inconvenient, destructive, costly, etc. . v

For more on I ~ meaaages read parta of Thomas Gordon' B Parent
Effectivenesa Trainigg

e
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Leadér's Summary of Situations for Writing "I — Messages": Téapher)Students-#k

N A.‘

>

Ls

C..

“- D.

,G-

H.

* —

Mrs. Harris has divided her class into three reading grodps. the
crsws. the buzzards and the magpies. While she is working with one
group quietly in one corner, the "magpies" bégin'a disruption at the.
other end of thg room. The noise is bothering both Hrs. Hsrtis Vo
and the reading group. What could she say? :

The recess bell has rung ‘and Mr. Larimor's studenfs bounce into the .

 classroom and take their seats. Jesse, however, is not with the

_ rest of the class. A concerned Mr. Larimor finally finds him
~h§hr‘the swing set. - What could he say to Jesse? '

Mrs. Finney s third grade class\ thoroughly enjoys having the pet
hamsters’ in their classroom. Bach student has a turn at feeding the
hamsters for a week. This Week+it is-Carol Ann's turn, but she has -
neglected her responsibility todsy What could Mrs. Finney say to
her? + - o <t ‘ ¢

»

PO

Miss Harrow has set up individual "creativity" stations for her stu-

“ dents. Jergy(hhd finished his seat work and was now enthusiastically-
painting a picture. When the 3:30 p.m.: bell ‘rang, however, He went
with the other students - leaving the paint* jar open and the brush
still full ‘of paint. What could Miss qPrrow say to Jerry tomorrow

mor;;ng? - )

The sixth grade class was watching a special film on Alaskan
wildlife. During the last ten minutes of the film, Candy disturbed
the teacher and much of thé class by noisily flipping her pencil over
and over ‘again. What could the teacher say to Candy after the, film '

}s over? : v )
. . . /

) — g

Miss Rand is attempting fo help herFstdents learn responsibility by
straightening their classrdom and putting their chairs on their dgsks -
(so the ianitor can sweep)' at' the end of the day. Lonny has 'left A
a mess around his desk and neglected to put up his chair for the .
past two days.» What could Miss Rand say-to Lonny? : '

The recess bell has rung and the students are pouring bBack into the
classrooms. Mr. Carlos and Mrs. Remera are in the hallway finalizing
last minute plans fo;és joint .class project. Anita approaches the

two teachers and consistently tries to in errupt their discussion.

What c¢ould Mr.‘Carlos say to her?

ays with reading lessons.
-twenty minutes late.
What could Mrs. Jones say

Mrs. Jones and her class begin their school
For the past two days Jemmy has come to schoo
This disturbs both the class and the teacher
to Jenny?

LN . . A
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. % During the firs't month of’ schOol, u;-. Chhng gives a regular home-
;' - work assignment three days a‘week to his sixth grade class. Susie
’ has turned in all of her ass:l.gnmait,s on tine; however, they have
' been crumpled, smudged,.and occassionally illegible. ‘What could ‘-
4 " Mr. Chang say to Susie? _ : ' "
. 5 Hics Cole and a tuc‘her 8 aide are on playground duty, watching the
' ) second graders during afternoon recéss, -Soon she catches sight of -

Henry swinging ‘and then jumping to the ground in front of him:

Miss Cole sees this as a danger to,both Henry. and the other- .
.. students. What could she sayzo in? "

'J.
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. Leader 8 Summary of Situation foraRole-Playing " - Meseagee ?eacher/Parents ks

¢

T Al It is perent "back—to-shcool night‘—and Mr. Lowe is exﬁlainiﬁh to
. * . the parents of his second graders about‘the subjects he hope
‘ cover “during the year. Tina's father hesitantly raises his hand-
o and asks a question about parents helping with the "new math." o
: /! €everal parents nod their heads in agreement. s What could Mr.' Lowe #
say to Tina%s father to show he is glad the topic was brought up? -
B. Mrs. ang and‘gohnny 8 mother are hdving a tehcher-parenu conference‘ .
about Johnny's inability to get along with the other éhildren. - * - Lo
Mrs. Wong has outlined some approaches that she will-use at school v |
and that she would, like Johnny.s mother ‘to continue at home. - How= :
-ever at each approach, Johnny's mether has remarked, "I.may try 1t." . \
l-low could Mrs.JWong responc{ to Johnny -] mother 8 attitude? . 2.
C. Mr. Barns wantn to discuss Laura 8 aggreesive behavior with"her parenta. )
- Yet oh two sepdrate occasions they have cancelled the conference at '
the last minute.}}ﬂhat could Mr. Barns say to the ‘parents‘when he
, [ tries to contact ‘them again? . o o,

- t

pf/ ‘Miss Ortega has been working extensively rith Lisa's, parents concerning }r
- ways they.could help Lisa feel-better abput herself through losing =
Te ~welght,  Lisa has noticeably -begun to Yose weight and is responding
more poditively in class. What "could.Miss Ortega say to encourage IR

‘the parents at the 1ext~conference?

~ E. . Shortly after school was out for the day, Cortney s mother charged -
. 1into Mr. Lester's room. She emotioﬁally related that Cortney had
' come home in tears because Mr. Lester had been "picking on hin’all
.day." After Mr. Lester calmly explained about the oge incident that
+ had upset Cortney at school and about how he had handled it,
Cortney's mother retorted, "Well, that's not what he told me!" . -
v How coyld Mr. Lester respond to her remark? \' .

F. Mr. and Mrs. Allen have met twice now with“Joey's teacher. He
* has discuyssed with them possible approaches for changing Joey' s
consistent attentgon-getting behavior. However, the -Allens
coument over and Jver again about their busy schedule and how they
won't have time to'try all those things with Joey. How could the

teacher respond to Mr. and Mrs.: Allen's remarks?

G. Misé Astor noticed that Jason, one of her eager first graders, was
having difficulty knowing how to tie his shoes. After discussing
" ~the problem with him, she discovered that he had always worn boots
and that this was his first paiv of "tie- shoes" for 'school. At the
first conference, Miss Astor presented the problem to Jasan's parents

—




- . - “ o . - ) N

- ;

ard’ enlieted their help in &éhing him how to tie shoes. Miss .

A:tot has noticed that Jason is. now successfully tying his own - ,j

oes. What appreciative remark couldLshe say to the parents ° T

& at the next conference? o 1 R '¥g

Hy 81x-yeer4b1d\Jay had been dinrupting the claee with his - outburete._
."I don't have to do it - I only mind my Mommy." Miss Aslow met

with Jay's mother and together they worked out a plan for both home

]

5 * and school to deal with Jay's problem. Miss Aslow has followed' her L
Cv i par, of the agreement for the past mpnth, however Jay continues his
.. outbursts. - t could she say to- Jay 8 mother when they meet for
a confierence ’

T
. LN
- - -

I, Mrs. Jeffen"and the chool nurse have determined that Sandy definitely

. L needs 90 have, her eyes examined. After a onference th the,parents, 0
- the school nurSe assigsted them in set an appointment with a . f
local optometrist. Now the school nurse reports to Mrs. Jeffers

that she has arranged two different appointments for Sandy and her
parents and they haVe not kept either one. Whdt could Mrs. Jeffgrg& -
sey to Sandy{\~parents when they come in for a conference? . .
R P Mrs. Jacks, the learning dfsabilities t\acher, fhad detemined at -
. “a .. - BoOB& has a serious perceptual problem. She arranged with Ro :
. parénts and with a specialist for Rosa to go E;I§$ a week'after o .
school for remedial .work. .In checking o Rosa's’ case, Mra. Jacks - - '
.has discovered that Rosa has been at school, yet has mot attended
her remedial séssions foxr, two weeks. What/ﬂ 1d Mrs. Jacks say
to the parents when she contacts them?

“ - s . /_3—
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Leader s Summary of the Family Qenstellation #6.

»

oo , CHARACTERISTIC OF THE FAMILY CONSTELLATION
T S Sy,
. N ' (Part I) Background "a,' °;“ ]
e ° ’/';" - vl . ' £ ’ b AY ’ ) ¢ ‘ ‘.

>

- greatest concern in- this relationship is the of the family *
‘upon .the personality of the 1 dividual. These experiences in the family -
. are “the mpost important determinants for his fr of reference for per-

- belonging ->that the di

; An individual's experiences in the family, th!ﬂopportunitiea and
barriera, challenges and expecfgiiona, ambitions and frustrations, are
trongly influepnced ‘by one's po tion*in the birth order of the family.

L]

ceiving, interpreting, and evaluating his world outside the family.
The ::gyledge, habitg, and skills which he acq ir.s in: the home largely
dete e his capacitxsror dealing with outside\ situations.

1s made that peraonality and_character traits.

é A basic, aseumptio

' -8fe expressions of movement within the-family group. The concept of
‘the fgmily constellation as a dynamic explanation sees the ‘development .’
‘not se. hudh the result of factors which converge on the child but that

of one's own interpretation,and related interaction. Each child. in-
fluences the group and other members of the family as much as the child
1s influenced by them, and in many cases even more so. Faclh child's
early relationshipa with other mémbers of the family eéstablighes ways

to approach others in an effort to gain a place in the group. All

ficulties of life will be overcome and the

. strivings are directed;éowards a feeling of security - a feeling‘of

§ and vi;toriously.

child will emerge safe
s

Individuals react ifferently to the same situation. No° two children

.'_born inté fhe same family grow up in the same situation. The family

séveral reasons. i

environment that surrounds each individual child is altered. The envir-
onments of the children: within the same family may be different for

RN ; : ‘ .
l. With the birth’ of each child, the:family situation changes.'

/), o Parents are Ylder and more experienced. .

Parents may be more prosperous and own theiy own home.
A Parents may have moved to another neighbofhood-.
Possibly of step-parent due to divorce or death. N
PR .
2. The child 1s physically or mentally handicapped - or-sickly.
. Parents may feel guilty. .
P - Sibling required to assume more responsibilities.

LS
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e 3. Child 1s.deceasi;> - ‘:’
’ Payents more protective of those born after. ‘

" Parents tend " to compare remaining children with the ' angel '

. in. heaveh-
4. Extreme groups EIAT » . e B ©
- An only\Poy among all girls. c . ' ~

, An only girl among all boys.
Combined families when two divorced“people Férry.
-\ . " - . -
3 In the life-pattern of every~xhild there is the- imprint of one's
o position in the family with it (definite characteristics. It is just
upon this one. fact--the child's place in the family constellation--that '
much of his future attitude towards 1life depends.

- . i ’
\ Alliance and Competition ‘ : ST |

. Every brother'and sister has gsome_ pleasant féelings and some un-’
‘Pleasant feelingg about .each. other. They are likely to have pleasant"
-, relations when they satisfy one gnother's nee Since each child feels.
- differently toward each brather -and. sister, uégeselationship4of any two

. of them is very-special.- "As each member str for his owd. place .7
within the'g o:§;nthe competing_o onents qatch each other aref Y., .
to see the ways Yand means by which\the opponent. ducceeds or, fai ' -
’Where one succefds, the other givzgipp, where one shows weaknessor‘ -
deficiencies, the other sté€ps in. ' In this way competition betqeen si?;

two members of the family is always expressed through differences in
. character,- temperament,_in;erests and abilities. ‘Conversely, the stm-
_V‘ ilarity o characteri*cs always indicates alliances. Sometimes, eife
' . two/strongest competitors ghow no sign of opén rivalry, but ratHer
predent eclose-&nit pair; neverthe¢less, their competitive triving is
expressed in personality djfferences. One may lean and get dupport by
‘jjgzpess and frailty.These are cases where strong competi did not -

b

—~ 4 predent petSonal methods' of compensatory striv1ng.

Agdistinction sﬁould be made between sibling rivalry and sibling
compgtition.  Rivalry is defined as open comtests and fights for immed-
te gratification. Competiti;;faon the othexphand, may be present with- -
éj; open resentment ér -antagonis Competition has a much more signifi-
- cant impact on each child and leads to the development of  opposite char-
"acter traits, inteyests’, abilities, and temperaments. Oné child,seeks
success. in areas wﬁere his sibling has been unsuccessful, ?he's blings
who are most different, therefore, are ompetitors and those who are
most alike are allies._ The sibling with whom' a child is competing has

. the ‘greatest influence on the development of his 1ife jygle

4




-~ j The more 8evere hblﬁ’tg competitionmay be found betweén first and :
. second born chijdren. The first ¢hild is the only sibling to.be “Jethroned" -
as an only child. It 18 felt thatsas a result, he is jmore likely to resent:
» th preseﬂce of other siblings\ espwially the second born. ‘

etition may afso be found between sgcond snd{hird bom children.
Adjacsnt ‘sdblings in tlfe family seem to present more‘s mutual threat thah™
. alternate siblings. 1In a ‘glven- trm thel atrengths of both the firsW‘“
~~> and third born children are a compe ¥itive reaetion, to weakness in the
same trait found in"gheir mutual foe-—the difference_between adjacent
- 8iblings will promote simi}arities among-alte:nate siblings.
L ;o ~
/ The concept of sibling alliance and coulpe i{ion can be. illtx,atrate’d‘ in -
“the arena of( ?«-,hpol achieven;ent. 1f one $NW11d in the family had distin-
guished himself as being & very high academjic achidver, and-a competing
. 8iblidR may make ong of se eral respqnses, -_If there is a chance that:t e‘
more successful sibling may be. surpassed’, the lower a‘\hiever ndy redo
<« his efforts and try hafder - to.be the: highest achfever in. the family., If .
" ‘on the other hand, the possibility of winningtthe . achievement “battle se :
‘remote, the 1°"ef\lchievermy withdr: from the school achievement battg\ ’
field and attempt to find status in agether arena of battle... The lower
.achiever may Strive to’ become the most sobially adequate sibling, the
- best athlete, or the highest achi?ever ‘in/some non-academic part of the )
& school curriculum. . : '
r\‘

SiblinS'Sb«VhiCh (‘{{med. afk all hce'relanonship can cooperate ‘
‘because one d¥es. not hr .the stdtus of the dther. It td‘alsd possible
that alliance ré&iﬁ&bnships are formed by two siblings in an effort to

{ defeat a/third sibling ‘who is a common foe. Siblingg th&t are quite far
- apart in age or are oz different sexes may Hnd that no threat exists if
both become high achievers. For example, one child can fi 1hd status by
being an’ adequate Boy achiever in junior h\gh school while the other cag
find status by being,an adequate girl achiever in the third grade. The -
alliance between thrge childrep may be strengthened if they both fee1 o
challenged by a third sibling in the fifth grade. ~° . _ ,

P

é‘ From t’ne moment of birth the child acts, thinks, and feels in re-
{ gponse to hisWorld {n accordance with how he experiences or perceives
his world is to him~-rea1ity. What actually hapPens to the indididual
48 met~as .important asg ‘how he interprets pghe situation. It is not the
' posiﬂion in the family sequence that is the. decisive factor, but~ rather \,
the Fituation as the individual interprets it. ) y '

/ K\\\
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' (Part II)‘Position Characteristigsd

&
.

AV

e

.- -
.’ L < - « o
’ X . . .

N A}rule o(&thumb for determining ordf&al positions within a family is
f 8

looki . for e year spreads. If there a five or more years spread
betweén.children, the younger child is .more like an oldest or only.

‘For exami/ o L : 0 C ., \

(oldest') \ John . < : ‘ :

S (middle) © 7 * Sue =~ 2 .(two years younger than oldest)
( " (jjoungest) = Mary - 3 (thrée years younger) . .
'R ,(gnly or " - .

» oldest) ~ Joe - 9 (nine yeaxs younger) L -
i?e following are/charactedisﬂics of each ordinal posit;on%
‘ The only child has a decidedly difficult start in‘life because‘the
- entire childhood is spent among persons who are more proficient. The

of the adult world or solicit their sympathy by being Shyé timid or
helpless. , v

only child may try to develop skills and areas/jh:}/will gain approval
.

Is either a pampered child or a competent child K L
. A boy someﬂimes feels that his father is his rival. N
“EnjQys a position as the centex of interest _ ‘ " "
sudlly is interested only in oneself. - ' = -
Some\imes has a feeling of insecurity due to the anxiety of the
parents. |, :
Usually are not taught to gain things by own effort, merely to
want something is #to have it.
IE{requests a® not granted, the only child may feel unfairly
treated and refuse to cooperate N
Often\lonefa'may expect a special plate" without having earned it.

,Oldest Child ‘ Al T N 4

. o >
-

-

- The oldest child ‘has A threatened position in life;” being the oldest
should entitle the first’child to the favored spot and frequently does.
“fHowever, discouragement may follow upon the birth of the second 6hild and
the responsibility of the favored positioB may shift.

A}

Is an only chiid for a period of time and ha7/\\herefore, been the
‘center 'of interest. ’

Has ‘to be first--in the sense of gaining and holding, superiorityv
over the next children. - :

- 27 - -
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' Becomes a "dethroned" child with the(birth of the gecond child
May feel unloved and neglected. Usuall strives to keep or- to
_ regain his hother's attention by positive deeds; when this fails,
" quite often switches to the useless side and may become—obnqgxious.
.. If mother fights back, the child may become a problem child.
. Could develop a good, competent behavior pattern or ‘become extremely
- ﬁiscouraged ’
’ Sémetimes strives to protect and help others in his struggle to
keep the upper hand.
Sometimes death wishes. or expressions of hate are directed toward
e the second child.
o If the oldest child is a boy followed by a ister——within’a'short
time:. .
Personal:conflict may become a pattern of sexual discord
Girls develop faster than boys during one to seventeen and
‘ - press closely on, the heels of the first child. Girls may
. displace boy as "sldest" child.
- The. boy usually tri€s to assert himself becauSe of social .
preference for boys and may take advaﬂtage of his masculine

role.’
As a teenager, may become ‘a eritic of parents——previously only.
critical of siblings. R ‘

Second Child

'The second child has somewhat of an uncomfortable position in life
~and usually takes a steam-engine attiénde, trying to catch up with the
‘child in front and has feelings of being under constant pressure..

: ‘Neverghas the parenté;,hqdivided attention.
v Always has another child in- front who is more advanced.
Feels that the first child cannot be beaten which disputes a claim
of equality.
Often acts as though there i1s a race to be won. Hyperactive and pushy.
Has the "Avis Complex" - because I am second I will try harder.
If the first child-is successful,” the second is more likely to feel
. dncertain of self. .
Usually 1is the opposite of the first child (If the first child is
nlazyn )
Becoffies a ''Squeezed ‘child" whenever a third child is born.
Tends to be more aggressive socially than oldest child.

foungest Child
« [\
N\ .
The youngest child has quite a pecﬁliar place in the family constell—
ation and may become a speeder because of being outdistanced and thus
may beconte the most successful; or if discouraged have inferiority feelings.

- 28 -
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Is often like an only child. : ' -
_ Usually t.(iings dre done for "the baby" - decisions made and respon-
. 8ibility taken.. o . )
Usually is spoiled by the family. s '
Finds oneself in an embarrassing positioﬁ-—is ‘usually the, smallest,
the weakest and above all, not taken siagously '
May become the "boss" in the family.
Either attempts to excel his brothers and sisters or evades the direct
struggle for superiority
May retain the baby role, and hook others inito a service role.
Often aliies with the first as . being ‘different from the rest.

»
Middle Child of Three

The middle child of three has an uncertain place in the family group--
and may feel neglected. The middle:child discovers that the privileges
of the youngest and tBe rights of an older child are not available.
May feel unloved and abused. h .
Becomes a "squeezed child" whenever a third child is born ‘
May hold: the convidtion that people are unfair - ‘.
May be: unable to find a place in the group.
~ May become extremely discouraged--and more prone to become a '"problem
child." d

Wy
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- Leader's Summary of the Four Goals of the Child's Disturbing Behavior #7
: Every action of . a chfld has a purpose. .His basjc aim is to have his

' ‘place in the group. 11-behaved and welladjustéd child has found

. his way toward social acceptanqe by conforming with the requirements of

the group and by making useful contributions. Bur even the ehild who

misbehdves and defies the needs of the situation still believes that his

actions will give him social status.. He may try to get attention or

attegpt to prove his power, or he may seek revenge or display his deficiency

in order to. get special service: or exemption. Whichever 3f these four

goals he adopts, ‘his behavior is based on his conviction that only in’

‘this way can‘he function'within the group. His goal may occasionally

vary with circumstances; he may act to attract attention at one moment,

and assert his power or seek revenge at another. He may also obtain his

goal by different techniques; and conversely the same behavior pattern’ .

may be used for different purpoges. Its dynamics can be generally '

recognized by the effect it has on others, and by their reactions.
r ;

1.- ATTENTION is:operative in most young children. Its predominance
is the result of the method in which children are brought up.in our culture.
When young, they have, few opportunities to establish their social
position through useful contribution. Whatever has to be done for the
welfare of the family is done by older siblings or adults. This leaves
only one way for a young child to feel a part of his family group. Prevented

. from gaining status through his own constructive contributions, he seeks
proof of his acceptance througb.gifts, ‘demonstrations of affection, or,

" at least throygh attention. - As none of these increases his self-reliance
and self-ebnfidence, the child requires- constant “new proof that he is .’ .
not lost ang, rejected He may tryﬂfirat to get results through socially
acceptable’ and pleasant means, like chdrm, cuteness, bright remarks, and
the like. Whén however, these methods are no longer effective--when a
younger. sibling steals the show,. or when the adults expect the child to

" give up his "childish" behavior as he grows up--he will fry any other
conceivable method to put others into his service orto get attention.
Unpleasent by-products like. humiliation, punishment;¢or even physical
pain do not matter as long as his main purpose is achieved. Children
prefer being beaten to being’ ignored.( J

X
\

-~ 2. POWER: Efforts to "control" the child lead to a deadlock in a
struggle for power and superiority between child and adults. The child
tries tp prove that he can do what he wants and refuses to do what he
ought tos No final "victory" of parents or teachers is possible. In.
most instances the child will "win out", if only because he is not restricted
in his fighting methods by any sense,of responsiblity or moral obligatidn.

' The few times that parents are able to score a '"victory" and overpower
the child make him-only the more. eonvinced of the value of ‘power and the
more determined to strike back, the next time with stronger methods. P

'
+
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3. REVENGE: This battle between _parents and child for power and
domination may reach a point where the parents try every coenceivable
means to subjugate the culprit. The {mutual antagonism may become so
strong that each party has only one ‘desire; retaliation, to revenge his

"own feeling of being hurt.. . The child no longer hopes merely for.
attention or even powef; feeling ostracized and disliked, he can see his
place in the group only by his success in making himself hated. Children
of .this type know where they can hurt the most 'and take advantage of
the vulnerability of  their opponents. They regard it as a triumph when
they are considered yicious; since that is the .only triumph they can ‘
obtain, it is the only one they seek. - i -

4. ASSUMED DISABILETY-OR.INADEQUACY::. A chiFd who is passive, or.
whose antagonism is succesgfuly beaten down, may -be discoutaged to such
an extent that he cannot hope for-any' significance whatsoever. He expects
only defeat and failure and: stops trying. He hideg himself behind a
display of real or imagined inferiority. He uses his inability as a
protection so that nothing will be required or expected of him. By avoid-
ing participation or contribution, he tries to.preclude more humiliating

.and embarrassing experiences. J

L
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’ .Leader's Summary of'Unde;étandiﬁg a Child's Mistaken Goals #8

R

» e L
» i -2

Goals of

Child ds - -

i Teacher ~ Child reacts Some suggested -
Misbe~ sayiné or Parent to reprimand corrective
“havior ’ . feels by _ . measures
Attention- I count only Anndyed, wants Temporarily stops | Ignore
getting when I am - - | to repind, or disturbing'action Answer or do the
, Mechanisms being noticed | coax.’ Delighted when given unexpected.- Give
' or served . with "good" attention attention at pleas-
i child = ‘ ' -ant times
X . _
Power . I gount only .| Provided Intensifies = Extrjicate self
when I am -Generally wants action when Act, not talk
dominating, power ' reprimanded Be friendly

when you do
what "T want
you to dq\

Challenged "I'll
make him do it"
"You can't get
away with it."

Child wants to
win, be the boss

Establish equality -
Redirect child's
effort into con-
structive channels

Extricate self

Revenge I can't be Hurt, mac Wants to get
liked, I "How coulu Makes self ' Win child. Maintain
‘don't have db this to u« disliked order with minimuym
power, but i - restraint. Avoid
T'11 count retaligtions. Take
if I can ~ time and-effort to
hurt others help child '

l.as I feel . .
hurt by life . s , E
) \ *

Inadequacy | I can't do Despair "I No reprimand, Encouragement (may®

anything therefore, no take a long time)

so I won't

"] try to do

anything at
all. I am
no good.

give up."

react on
Feels that there
1s no use to try
Passive

Have sincere faith
in child's ability

’
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- ' : iLeader's Summary of theuEncouragement Process #9
’

) At prebent, children are exposed to a sequence of diScouraging

_‘;/ . . -
experiences. Deliberate encouragement(is essential to counteract them.

The child misbehaves only if he is discouraged and does not believe in
*  his abilitylto succeed with useful means. Encouragement implies your

faith in the:ohild. It communicates to. him your belief in his strength

_andﬂabili;y, not in his "potentiality". ‘Unless you have faith in him

b - ‘ R
’ as he is, you cannot epcourage him. )

q!_ The following are nine important steo§ in the encoyrageuent process,

. b ) .
. -Each step 1s followed with a case example written by teachers and

» ' . . . A

principals. ' : -

1. Valuipg the Child | o

Early in spring I received a notice that a noted troublemaker
from another school #n our district was being transferred to our school.
He wsaﬂilseventh—grade boy, very mature, and big for his age. I - ®
ed Bill into my office the first day and told him 1 was very
ty to see him at our.school. I told him we could use a boy like )
him for our patrol and also that he would be a definite asset to
“+. our softball team. I knew ahead of time that he was a good athlete
and liked baseball I also talked a little baseball with him, and
I could see he was happy with our little conversation. :
. Bill was placed on the parole and has done an ekcellent job.
_He has been guilty of a few minor rule infractions but has done
nothing seriously wrong. He is very wel liked by his classmates
and he has become a leader with nis.peer’ group.
I have become quite fond of Bill and consider him one of the
nieest boys attending the achool. His mother recently came to
school and told me how happy she was about the way Bill has been k{
behaving himself and how much he likes to come to school. /
nowing faith in the Child
The'children were sitting on the floor of the library listen—
ing to the librarian tell about the Caldecott and. Newberry awards.
The librarian was explaining:that the Caldecott was awarded for the
best illustrated children's bkzz of the year. Mrs. Smith, the
1

teacher, said, "Some of you ckildren may grow up to be fine book

illustrators and perhaps achievg this award some day." Tim spoke

Y




3.

\ R ‘
up and said that he had just written’ a story and he bet he could
draw a p{%gure for every page, and win an award too, right now.
Instead of doing what some might consider the obvious and pointing
out that.he was too young, Mrs. Smith agree with him, saying that
he was a fine artist and that his work was very good.

o Vo

0

Creating Self-Confidence
The first grade was presenting a progrdm for the other grades.

The program was 4 playg which involved some reading. The best !

readers were chosen for the leading roles. The day before the

‘program many of the children were not in school because of 1llness.

The teacher had to find replacments. Danny was' a boy who never

 read in class. He id not like to read and never read well. The

teacher took this o ortunity to stimulate him. * She said, !'Danny
would you like to take the reading part? W& need someone who can
do a good job, and I am sure you can."

Danny was feluctant. Tryouts were scheduled for lunch hour. .
At lunch time Dapny .was there. He was not the best reader, but the
teacher told him he read well. The teacher helped Danny after school,
and Danny took the play home to practice.  The next day on the
program Danny was an effective reader replacement. He had an )
opportunity to attain real social status, to belong. He felt success-
ful when the play was a success. From that day on Danny loved to
read and volunteered frequently in the classroom ’

Recognizing a Job Well Done °

A

Y

Tommy' had bgen a problem all year-in many ways. Because he
failed to turn in arithmetic assignments, he had been held back from
going on to multiplicagion with the rest of the group. He appeared
to accept this calmly and continued to function in the same manner,
until one day I gave a test inciuding addition, ubtraction, and
multiplication.. He was instructed, to do only the first two parts.
Much to my amazement he did part three and did it exceptionally
well! I praised him highly in front of all, and soon the children
too were encouraging ' him. . Tommy fuhctioned effectively im arithmetic
from that point on.

Utilizing the Group . o

I rearranged the seating in the classraom early in April. One
of the changes was placing Ruth and John next to each other.

Ruth is a somewhat withdrawn ¢hild who does aboye average in her
school work. She is an avid readbr and has an extensive personal
library which includes a variety of, science anddhiseory books. for
young children. ﬂany of these books arejkégt in school ‘either in

' Ruth's desk or in her tocker. All of her: ‘'spare time is spent

regding books. Her social contacts are almost nonexistent.

*Dinkmeyer, Don and Rudolf Dreikers Encouraging Children to Learn:
The Encouragemént Process. Englewood Cliffs, New Jersey: Prentice-
Hall, 1963. . ; - : .

2
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% 6. Integrating the Group : . ;
: , & I have nine boys #nd one girl from grades 6, 7, and 8 working
N alQnel%n an ext®a roo? from’2500.to 2:45 p.m. daily. All but one
L have serious reading handicaps. One asked to join the ciass for self-
improvement. I gave them a talk describing the self-study and tést
program. qhey believe in the program implicitly. One eigth-gfade
boy, who does not cry readily, burst jnto tears when they retqrnéd
to their home room. The eigth-grade teacher asked what happened.
"I got six wrong," satd Bill. .-
I do not ask their scores, as this is a private project. Next
day I had two minutes alope with Bill. "Why don't you ask me for help .
if you don't know how to answer a question?" I asked. ' o~
"In front of those sixth-grade kids?" answer%d Bill. -
"They are doing easier cards than you are, but I'll step into the .
T hall with you if you'd rather. What gave you trouble?" I asked. L
"Those long and short marks; I can't tell the difference," said Bili.
"Well, thank yoy for telling me. Maybe there are a lot of others
in your room who can't> I'll have Mrs. James explain it for all the .
grades in English-class tomorrow," I promised.

-
»

7.% Assist in Development

Millie is a slow learner. She 1s a fifth-grade girl who was a
member of a club, for girls which I he%ﬁhd/io direct. A part of the
club work is memorizing. The girls have booklets-with sictions on -
which they- are tested and for which they receive awards similar to
the scouting program. "In most cases the girls Frned the verses at
home and just recited them to the leaders at the\glub meeting. Millie
was having trouble. She touldn't seem to pass any ®f the work. I
realized she needed encouragement. :

I went over with Millie the particular section she.had to do and
said to her, '"Now you study just this guch, and then say it to me."

When she had learned one small parti we went or"to tr~ next bit.

. After she had léarned each assigned portion ! ho sectioen,
I had her look over the whole sectidht again. . able to
recite the whole section. Millie was a very | vy gir:i .uen I was

able to sign the section indicating that she ha passed it. After
that meeting, Millie did not sit with a baffled look on her face.
It had seemed like an insurmountable task to her. Now she knew that
she could do it. Millie gained courage through pacing. This technique
can be applied to. groups also. . . .
‘ 1 have found that the best form of encouragement is néver t{o let

; a child fail in . his efforts. I hgve'physical e@ﬁtation classes
and use this method all tke time. Some children are better than - -
others in certain activities; some cannot perform at all. .Inm jo)
dinstruction I keep up a constant line of sincere praise. 1 tel ’ .
each child how well he did; when someone is so wrong that the whole
class knows it, I always find a part to praise. If the child receives
such praise he does not tense up, and even though he is not good,
he will return for more instruction and will soon do the job well
enought It frequently happens that the other children also take

pride in this child's progress. P .
—~—~ ? 5() - * ’
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. John is a e, outgoing boy, somewhat of a discipline pyoblem.

He is slightly below average in achiévement. The apparent ciu of

poor achievement is his inattentivemess combined with a desire to
v.., finish, regardless of qualigyl,alljgz is assigned. . .
_ Within a few days after the change in seating, I no;icegggahn adkgdg
Ruth about a book'she'waé reading.. She passed it to him, an “Yohn - N
started to look through it, making a comment ndwhand then and calling
her attention to a picture. I walked pastr their desks.and saw that
it was a book about the planets. 'Soon Ruth was letting John borrow
‘her books. Recently, Isaw Ruth and John talking outside“after school. @
The children tell me they walk home -together almost every day. - K

g é. Recognizing and Focusing on Strengths an@l Assets .
’”3 George did not do any class assignments. He had an average I4Q.,
./ After about three weeks of school had ,passed, I discovered that he
‘ could read very well. I bfodﬂht'this ability to the front and allowed
’Ceorge to experience succesi in this area, and it wasn't long before .
“he started trying in the ot Q{ subjects. His statu% in the group
. ascended rapidly. o . : ‘

9. Utilize the Interest.of the Chil\é

.. Tim does well in creative work but is apt to be in such a hurry .
that his writing is messy. For an American history assignment, he f}"'P
wrote a poem about Captain John Smith which was go good that each of
the other fifth-grade classes wanted a copy. Thrilled by this
recognition, Tim made three very neat copies for them.

¢ . : i : . '
. 1\ . b )
Some spec(ficq in hoﬁgﬁa\verbally'encourage follow. These ideas -

are intended to be of Help to %arents and teachers id‘wquing with

{Zildren. Whether these remarké will in fact be éncouraging will
d

pend on the attitudes of the adults using them. 1Is the feeling one
. Do~ : )
of belief in the 9hild, trust, confidence, acceptance sometimes mixed

~with humor; or is the feeldng one of moralizing‘ preaching or
impatience?

1. "You do a good job of........"
Children should be encouraged when they do not expect it, when they
are not asking for it. It is possible to point out some useful act
or contribution in each child. Even a comment about something
small and insignificant to us, may haye,great‘importance to a child.

N

2. "You have improved in........", /

Growth and improvement is”something we should expect from all
children. They may not be where we would like them to be, but if
there 1{s progress, there is less chance for discouragement.

. Childreﬁ\iiﬁggusually continue to try if they can see some improvement.

o
!




10.

wn . . . . : '}

"We like (dM§oy) you, but we don't igke what you do." .
"Often a child feels he is not liked after he has made a _mistake or
misbehaved. A child should never think he iswaot liked. It is
important to distinguish between the child and his behavior, between

the act and ‘the actox. ’ Ty -

"You' can help m¢’ (us, the others, etc.) by..." \k
To feel useful/and helpful is important to everyone. :Childr
to be helpful; we have only to give them the opportunity.

"Let's try it together." .
‘Children who think they have to do things perfectly are oftef afraid
to attempt something new for fear of making a mésfake or fadling.

"So you do_make a mistake; now, wha;)can you learn from your mistake?"
()

There is nothing that can be dorndx about what has happened, but a
person can always do something about the future. Mistakes cap teach

the child a great deal, and he will learn if he does not f~ ' em~
- barrassed for ha::ygNmade a mistake. e
"You would like ud to think you can't do it, but we thir’' vou can."
‘This approach could be used when the child says or coi. -+ that

something is too difficult for him and he hesitates to - «wn<so

mych as try it. If he tries.and fails, he has at least the '
courage to try. Our expectations should be consistent with the
child's ability and maturity. oy

"Keep trying. Don't give up."

When .a child is trying, but not meeting much succeas, a comment

like this might be helpful.

"I'm sure you can straighten this out (solve this problem, etc.), but
if you need any help, you know where to find me."

Adults need to express confidence that children 'are able and will
resolve their own conflicts, if given a chance.

"I can understand how, you feel (not sympathy, but empathy) but I'm
sure yﬁf 11 be able to handle it."

Sympathizing with another person seldom helps him, rather it conveys
that life has been unfair to him. Understanding the situation and
believing in the child's ability to adjust to it is of much greater
-help to him.



PARTICIPANT WORKSHEETS

ay



- ‘ ~

. o 4

R Yardsticking g'

, ¢ ~ ,
Objective: To 1list areas of comparison for self and othexs
) . !

" Activity 1, Goal_ 1 \ f’/ ‘ K 15 minutes

Y > . | o
~ . ' ; . LN '\
. Y ‘ -

‘) T q Task Drections
‘ Individually, list areas you use to yardstick (evaluate,

rsonal

compare) yourself. When you have finished with your p§
enerally | «

list, go\back and put a + by those areds in which you
yardsti¢ld popitively and a - by those areas in which you yard-

stick negatiyely. : d _ .
Go on $ the "others" columns and 1ist areas in which you - (z

'+ yardstick. . N T : SR N ;\‘ ‘ ’
™ . - - ' ‘ T\ y s
a : ' ' ’

Myself \
, . ) . . Z/ ) k
) . B - L 4 £ LN
» [ ) ‘ a . RN f!‘;‘ ’i
4
N s
R
N ,u
y”)
.
.
Others v
Y = /‘
\ 4
« —N 7/

Y

WOrksheét 1
&0 7 ] '
J : : : ! ~
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’ STANCES (

Objective: To 1 113: verbal and nonverbal behaviors .
oo
Activity‘FZ. Goal 1 ' - ' - ¢ 15 minutes
N / . ) o
b

. Dir B R
- N | Task ections L 4

\ L]

. In a small group, start with the l-up stance and 1ist feeling
saying, actlon, and roles: ,Share with each other and make a

composite list for each of the thffe stances." .
. r "
1-Up | : 1-Down iqual/MuEu@]
: : N ‘Respect
WHAT DO I FEEL 7 4 . —
- . ' 3
- § Lt ' .
WHAT DQ I SAY - e " ST ~
WHAT DO- I DO . ) 7 .
. d | " .
HOW DO'IjLOOK . ,
"IN WHAT ROLE(S)/ _ , : ‘ S
SITUATION ‘ \ o, // i,
vl v n * * / | ' L .
% . 7 S 4 ’ (" ,
\ . { - o
= - &
53
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P o 1.- Méssages Written : .- ] ‘
Va . . o ’ "

Objective: To learn the cotnponents of I - Messages and to wr te
five of them. S :
¢ ‘ -
Activity _3, Goal 1 ; ) ’_ 20 minutes

f

I3

S

| In a small group, pick five. situations f?& the situations. giveq t
“you by the workshop co h;;x'd:i.nat:or. Write an ‘I - Message for each 7
situgtion. When you héye finished, read your T - Message to -the

o

e
el

others in your group to’ feedback. Give feedback to the ‘others
who read their I 3. ages. “"2 s : .
- \ . . v .‘l . . X

vy . - ' T

1. Situation ; Yoo ‘ . a L. :
SR f . ' v ' : -
I fe - i ‘ whe -

. n you
~ : "X \ becal‘xsep ' . il
l / -
2. Situatdon ' . ) ' s “
1 fe71 N ‘ e when you
Y )
_ L beﬂcausev
; R - / P
| .
f N 14 -
3. Situatien ; //7 ' ' v .
" I feel - ¢ . \ when you .
= - __'because
~ ' ,
A
ll \ N
- - ’ 6 ' N
: ¢
‘5 o q

- %) Worksheet #3 ‘ A R .



4. Situation

I feel R L when yoﬁ

. l' ___ because - =

2]

5. ' 6ituation B .

I feel S . , * __ when you

-,

S 0
S N
@ A B ' “
- i«
e
N : . '
.-
, .
. +
-
N
~
v
.
' °
-

7 N

oo~
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I - Messages, Role-Played P 4
Objective: To role-play two parent'situafi:ions"ﬂusing‘l - Messages.
) ey L/ : 7
L4

Activity 4, Goal. 1
R

"
o

First . ¥

\ . 45 minutg‘s .

-Silently read through the situations on‘yc&ir cards.

‘Temtativelypick two situations.youkuld‘ like to role'play'.

“Check with the others in your 3roup so that all of you have .
different situatioms. ) : '3.
v 8

PR

: Next,.
y ; Role - Ply:lng

4

[ i -E\ h 3

Ju
Worksheet #4_\




1 i hd

?le-?laying Directions

.
“y

v'lo

_.2.

ol

4.

. 53

. -

6.

7.
8.

9,

Each person will.beythe actor in two situations of their choice. -

Each person becomes A, B, c, - L R
Person A,read ohe of your situations aloud. Consider an
appropriate I- Message. : ‘

A d

Person i respond to the I - Message._ S 4

Person C,observe for (a) sneaky you - message sent thrdhgh
nonverbal messages (b) equalitarian verbal and nonverbal

. messages._

«

After the. situation has been TOo -played the first time, B
and C ghatre feedback and offer suggestions for another go-
around - : kg =

b ’

Role play again the same situation incorporating the feed—
back suggestiong LI ;

Briefly discuss the final role-playing of the situation.
Rotate to " ',B = actor
Lo C = yesponder .
A = observer - s
Follow the same directions above.

Rotate\to » C = actor \ )
-~ A = resporider oL oN
* B = observer e
¥

.
\

o/



'ummm o mrmuum rquttmhip ntmoou vith pmntl and chﬂdron

Activity:’ 5, Gonl 1

W u%m'ca RLATIONSEDS - |
. LT M omc"‘rtous A
. N
o Mark| 4 I you are doing this ‘and liking it, - R

\.

1]

If you are doing this anwt liking it,

:, If you vt to do this or more. of 1t.

1 - Doyn,

\

i

i

‘Equalitari"an/Mutual Respect
v

= J \‘_ )

] L'Ho

L

- socidlly): '’

< Use overly latge w’ords‘and
educational Jargon

“Use overly simple words anf

explanations ’

Gossip with others about a
pare’nt’( o

Feel superior inside -
(morally, educationally,

"I

1

5

Tge overly large words”
o educational\ jargon o

Feel on the spot and -
|| défensive 1' -

’Put off calling or

' C—

- | AvoM eye contact

scheduling a cdnfergnce ‘

Stumblo and mmnhle words
in atonference .
Y. ¥

‘ .
[ ' \-“ . ]
\\ o

4 r._

| 'maoner
_ /

Honest and open:

|

Look forvard to .
conferencing

Talk'in strhight forvard

Y,

Promote mutual Rive and
takeLin décisionst :

P , . ,
4 Lo
/ \ y ERE .
. . " ' .
- 1
| ] 'l

Children

.Call children nicknames ‘
"which reflect abilities, .

n;anneriatns, social status,
ete,

Do for a child what he
can do himoelf (1f he is
too slov, etc ) /

/
/
/

g

a Gonsdp about‘a child y‘dth othera

(] Feel defeated by a child

Make promises which are

1 tard to keep or are not
| kept. -

j Bribe, coax, complafn;_]

;
§

Encourage decision-making

D 'Sﬂarei\apprecia'tions,\

N\

Let* child experience -

both positive and

< fr !

negative outcome

D. Share mistakes

<

-~
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\ ] B : N ! ) . . .
Objectivei To s\)nnrize ‘common chgracteristics of each fahily constellation position '

Activity: _1, Goal ._2_ o ‘ o ' ' .45 minutes’

. " “ - w
LY . ‘

, TASK _DIRECTION °
Fiil du_t' .columns 1, 2, 3, for yoursel'f‘. within your small dis- L
‘cussion’ group. Complete the remfining chart within the large : .

: . discussion group. : : - .

A\l - . 3 .,' .
j Common Descriptors Adygntag’es of Positiom. Disadvantages of Position {Sibling (others')
: ) Ty - perceptions of
- ; . Position
: ‘ﬁb ‘ ‘ — L
FIRST Y. N .
A “4
. \2 ] ] ] 3
ONLY . !t .
\ N , 7
- ’ / ) e
N L
< w Q“ . .

-
("
L4
o
AN
e




ot R T S _ R »
Objective: To asseas thé first part . |
J Activity: _6, Goal 1 _ ~ - RTINS | minutes
;o ; S . - '
- - ' " ' ‘.
C © TASK DIRECTIONS ' .
,)’ S Respond to the following. : _Q“"E" s ' " ‘
- ., ’ ~ . : : . ' *t'

*Today, I have learned this aBbut'myself:

* {
» .
. R v
! ;, ‘. .
L A
+
v ’ .
o
_ . . . . . ) K e N L]
L = e
) . L~ R - N 3 [ »
Ca . ) ) o .o . . v ‘ . Xe
R o VA

- A §‘lﬂ
qirlr:l.t:e an, I-message about your experience so far in th:h; qushop (it can _'
.be’ positive, negative, or neutral). .

-
L & R " L . . . . ~ i
. T feel . L a L3 R - -
¥ “ o

.
AT M £ N
/ i .

T4 C ‘ / A

—
s
7 t
J v
\\’ ‘ ’
- “ - ]
4

,7 | »

Worksheet #6




objpctive:_-Tosuniofize the purposes of the diocoufaged child'o misbehavior,

petivity: 1, Goal 3

4
a
. .

v 'l

4,
t

d

\.JI

~ TASK DIRECTIONS

This is a summarx sheet of how the discouraged cotngfinds a’
place for himself/herself. As you read this char,

,each havior type serves a purpose. Remember the child 13 un-
“avarefof his or her purpose.

B

consider how

i =

Y]

5
1 SR
. DISCOURAGED CHILD

I
- FINDS A PLACE BY(

P

HIS BEHAVIOR SAYS: .I,

A

Keeping people busy with
him by being a goody-
goody or getting in
trouble

must be. noticed " matter
What

.
I Y
L

” [

showing that he 1s the boss
ind vinning the fight

nust win or be the boss' no
matter what |

mem&aMMm‘

and hurting through words

and actions

Woat

nust hurt another no mgttef |

-'%hat .,
: " TR

ggving up in despair.#nd’
=desperation

wa

nust not. let anyone expect

anythin@ of me

\
) ]




Jbjective: To ml'page

nc:-iut‘;j/ 2, Goal 3
R )

1kes-#nd dislikes with others who have the same priority-

, In.

your 1fkes ang dislikes of this position. Record them on this
sheet, ' | |

your group of individuals with the same priority, compare

/

' [
b
, .
) .H-
B .

| ] - \ 45 minutes
l v | | | P  part 1
: > .. TASKDIRECTIONS . N

most Iimportant

t

IR q "
AV ‘
“ o o - & f
What I like about my pribrity: What I don't like about my priority:.
i - L. - Y
i { ‘ , ‘ o
' '(" | ko
‘FV ; - \
. ' L A P , | Y
. ¥hat others like about the same | What others with(Phe same priority
o~ prioritys - - o ol don't Mdke: - -

Jeast important

“t o




Objective: To give an overview of the

7ivity: 2 %1 3

| J,
. 7

ur-priorities -

D\ 45 ninytes '
; ¢ v .opart 2 .\
* . TASK DIRECTIONS C

Thiﬂ 1s a sumary sheet of several aspects of each priority, Com-

our individual summary gheet, with this one,

ASSETS

Y
!

‘ SITUATIONS *

PRIORITY LIABILITIES/ _  RELATIONSHIBS WITH
_ ) PRICE PAID 10 AVOID. CHILDREN _
Control  is orderly,  social ‘distance {in which feels - *wants to win in power |
, planful ' -embarrassment, struggles ¥
| “  humiliafon **reninds, Mintain |
" / order
- "excessive use of labels
3 to categorize to'make
) " __order. -
‘ ; . “expects children to do
/. - ‘ & . vhat is vanted, when wanited
dealisn. contributes’  overvorked ', ’fin which feels . ~ ‘wants to be taken seriously,
‘to social | ' worthless, ; deman‘ding respect "
| . | . meaningless 'feels defeated when child is
' e : | not progressing .
DR L ‘tends to treat chlldren as less
ool o than |
g L ‘,4’ - f 'may use knowledge ("teacher

knows best" to evaluate self)



re

|
Teasing

are of
other'
feel

 too dany to
" please frag-
, memnited energy

~ /

~in vhich feels

v
. ’

"tends toward talkingvs
action in disciplining
‘extreme difficulty with
child who seeks revenge
"tends to have trouble with |

discipline -
*tends to be oversglicitous

rejection

bmfprt-

knows how |

to relax,
have fun

low produc-
tivity {

~ 1n which feels

1] /

"tends to avqid direct’
. discipline, goes through D
* office, counselor ‘
"tends not to be tuned in |,
to behavior disorders unless
. directly unehe\ortable vith

pain or stress

then :

"tends to use materials,

approach in a ha1f~hearted way
au

‘ /' ' K / ) ‘
, / J , g .
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AL

Object;;Ln_ To consider aspects of motivation : S
\
Activity: _1, Goal 4 _— : Q(minutee‘.

A

-""MOTIVATORS" and MOTIVATORS

= TASK -nmzcﬁxons .
~ Read the following short essay. Relate_your per- |
' sq‘al experiencfs to these concepts. . . -

To help motivate for 1earning, producing, and hei%ing,vmany people/
use” criticizing, put 1ng-down, puﬁishing, blaming, scolding, :eminding,-
coaxing, and bribing. The receiver is supposed to realize his short<
comings and motivate himself to not only gégt to do and be better, but

to actually start learning or producing or helping. Occasionally, for

/

the person who feels good about himself, the negative;japproach does moti-
vate. Most of the time, especially for persons who s&e_gnfmselves in a

one-down position, the negative motivation does not work. nRather, the
person feels worse about hiﬁ::lf more 1ethargic,.more disco?raged, more
resistant, more resentful . - » and is ready to dovbattle orfaithdraw.

To help motivate for 1earning, producing, and helping, a better
approach is ‘to use genuine compliments, appreciations, to, focus on’
approximation( i.e., to be encouraéing. The receiver is more likely to
risk trying, to venture, to move because he is not spending energy

-

getting ready to 'defend himself or withdraw fé6r protectiqn. 0ccasiona11y,

| for the pers:n\bho feels badly about himself, the positivelapproach is

rejected because the ,positives do not fit his negative self-picture.

-

[

o __—

~ 60

]

i

- Worksheet' #11
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Also, .occasionally the positivé’"ap”pfoach is ‘rejected by 'thos_e who
h;ave unrealistically high expecféfibn's for themselves. Th-eii the

positiv@s are discounted. L & | . -

'
)

. s © \ )

- *
- 1 :
.
C \ -
) -\
f .
P
) \
h &
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P
a ! :
) .
¢ .
’
3
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> e 7
-
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)
-
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B
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Objective: To consider the ramifications of punishment. ) I

Activity: "2, Goal s | .., 25 ‘minutes
N e ’
- . part 1

L . .. PUNISHMENT, ITS ALLURE ARD ILLUSION

/ [
H

M-

- TASK DIRECTIONS .

. o . [ . _. - ) /
Read the following short‘ess&y&n respond to
. . the next worksheet. M . - : 0

'

-~ : ’ /‘ .
If you were a carnival barker and were trying to exploit the ./
.alluriﬁgf enticing aspects of punishment to a crowd of potential buyers,
18y : t t > ‘

what migt%,sbﬁé of those selling pdints be? Consfdef theseb(put in the

»‘,-“ *

T ' ., LI
Barker's context):

¢ : ) 'b : ’1

.

n

“Yes folks, we have hqre‘befo;e.us.aqbonafide method for motivating®
yoyr«skids. .Not only will it motivate your children but xgg,“yes, . 2
Y-0-U, can get direct benéfit yourself from punishment. You heard me
right. Yes sirree, that '‘good ole' stand- y punishment has not been for- .
gotten or replaced by thgse new-fangled, hot-shot ideas., What is it
you can get from using ptnishment? Here are but -a few:

! 1. You will get relief from current discomforts.' Yes, that Y

) -relief may be only temporary - but you will feel you are back

in control, you will feel worthwhile again, and you may -even

feel you have gotten even for all the pain, frustration and
threatening remarks you:have received in trying .to be the

- "good" parent or teacher.
. . K S , . ,
2. You will 'see immediate effects. ' Yes these effects ma;}pnly,
stop your child's misbehavior for awhile, but who cares -
aout the long~term effects? We 1liv& in an instant-coffee,
instant-soup, instant-entertainment, instant-happiness
society anyway - why not, instant discipline? '

.
)

. N
! . \ ¢

o - R ' 5
_ e S v : T ‘
. N 60 ‘
- . . , : . o
o . -
. ‘Worksheet #12 ‘
- €~f:
. LT ¥ o, .-




T~ ~

. ¥ 3. You will be able to spend less time be®ause punishment does
' not take considering alternatives, thinking of consequences,
.responding planfully, or considering the child's purpose of

behavior. Then you will have more time to plan moye. ways

of keeping yourselfzbuﬁier and busier. After all, idle

hands . ; . .
i

-~y

4. You will have a simple, coffcrete plan and you'll have to o
admit, /folks, that in these days of over-specialization and: ™

e
over~-choice, the simple and concrete sounds really appealing.
So what 1if sgme//f the simplistic solutions breed complicated
results. Live in the NOW!" )
'k\\ ' ~
\-\ i I »
N N SRR
! . o ) ) . -
, . " . g ’ E"; v.'\-’,;
Looking at nud evaluating the pros and cons"of the barker's speel, 5
if is apparent#how alluring punishment can be for all of us. at one time
or another. For -most of us, however, there'are the nagging thoughte,'
‘ "Yes, but . . . what about what we—are teachi children7 . . . 18
/naz%méght always right? . . .- what about violence breeding violence? <« . . "
All these nagging thoughts do bear on the issue. Here are some other
considerations you may not have thought aEPUt‘ ,
\
Punishment can lead to these three outcomes:
- . - J,’ R
—‘///J. Avoidance behavior 8 ‘
//f 2. Escape behavior | ) i o '
3. Defensive reactions
d
= - A‘i\
~

Children learn to avoid when they hear and believe, "Stop that or

I will spank you." They learn to avoid unpleasant or painful experiences.
In some casés, avoidance can be worthwhile, but {n many cases it is a §
)
»




- - . |
. s . 0

assive, non-involved way o lving problems,, making decisions and
P ¥ S

dealing with life. 4 _ \V ' ; . \\L—/‘

Children learn to escape by running from the punisher through N
physically withdrawing, emotionally withdrawing and truancy ‘“_;___.,—”’

Children leatn'defensive actions and reactions. In the name of

elf defense children learn to blame others and to lie in order to ?

3

protect_themselves. 'Rézintment and hate’towards the punisher (often

— < n, -
the home) builds a posture of protéction.'—’//k\

> ““This;paegu;a is guarded, distrustful, and ready for the fight or “”‘}

. : (g
flight. S . ~<5< ,

. - In the 1illusion of "Spare the rod and spoil the child" to Justify

‘seen as the school and/

our actioss, our gulding adage would be better to reflect encouragemgnt,
involvement, respect, trust, atd the sharing of responsibility. Does
. t, .

anyone have an adage for ‘these concepts?

g 4

t & : -




) ‘\4' ' v. . . r e
Objective: To self-assess the use of punishment and alternatives

- Activity: 2, Goal 4 o

. gé_minu£;s
. part 2
K\ - PERSONAL ASSESSMENT

1

®

~p ) ﬁr”
’ ) TASK DIRECTIONS :
\\ ‘ ¢ -

) )
~N [ —
Respond to this worksheet. Compare your perceptions. P ‘1
and behaviors with others in your small group - ' ' Lo ’
S ;especially item 4. C? ’
' 3

1. What in punishment is most alluring to me:

: - N s
relief from discomfort (back in control) -

f ’
see jmmediate results -

spend leas time S ) g

have a simple, éoncréfe-plaQ p o .Z!
. : ' N : i v
2. What do I hava to loose from using punishment?
. v -\
\

£

»

N

o 7

e

w

Who gives me encourage;int for using punishment?
/ .

N [ AN
i

Worksheet #13
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,Objectiv;} To give more specifics into the ramif{ijtiong of ishment.. .
Activity: Additional Information i

W,

THE ALLURE AND ILLUSION OF PUNISHMENT s

o

- TASK DIRECTIONS
d | A
; Read this handout at your own leisure outside the
workshop. It gives more specifics into punishment
and its ramifications.

;

Y

o : 7
Punishment or the threat of punishment is viewed by most parents
and teachers as a bonafide meth0d229 be used to motivate children.
While this may be the expressed p¥pose for using punishment most
benefits of punishment relate directly to those doing the punishing.
Following are some direct benefits for teachers and parents to use
punishment: '

‘We get relief from current discomforts.
‘We can see immediate effects.

‘We can take less time.

*We get a, feeling of being in control.
‘We have a sigple, concrete action plan.

Parents and teachers §ef reinforced for using punishment because.
it provides temporary relief from uncétortabl ?ituations and it allows
one to maintain a feeling of worth as we become a primary locus of
control. Often we use punishment as a means of getting even (retaliation)
for the paid, frustration, and threat that we adults are suffering.

What does'pun}shment or the threat of punishment do for the child?
Imagine the situation of the parents who try to teach their child
mainly by scolding rather than by encouragement.: The child misbehaves,
they catch him or her and scold him or her, and he or she stops
for now. Scolding and criticizing seem to work. The parent is
reinforced for scolding by the child stopping his or her misbehavior
for awhile. Parents are being reinforced for scolding. The very
same behaviors they do not want may be increased. It will then ’
be necessary to scold more. Hollering, nagging, and screaming are
ways that parents are paying attention to their child. If the
child wants "attention", and nagging is "attention', then the child ~
is being reinforced for his or her misbehavior. This fulfills the
child's purpose. Remember, all behavior, whether appropriate or

' [ 2
(e

Worksheet #14
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e w> . o
inappL opriate, if reinfdrced ‘wil; tend to be repeated. : ¥

There are other negatiVes asé&%iated with the punishment process.

Negative reinforcement results from the “threat of punishment.
Negative reinforcement is when a person does sogéthing to rémove the =
possibility or existence of an unpleasant experience. If you say to
the child, "Stop that or I will spank you'" and the child knows you.
mean it he will stop whatever he or she is doing to avoid the un--
pleasant and painful experience of spanking. Negative reinforcement
encourages avoidance behavior. If the child knows the threat of
punishment exists for a certain behavior the child will avoid behaving
that way; he or she is thus indirectly reinforced for their avoidance
by not having to experience unpleasant consequences. .
’ Negative reinforcement is obviously different from positive
reinforcement. The former encourages avoidance behaviors which may
or may not be good (i.e. if the child avoided the unpleasant consequences
by running away from home this would not be good); the latter,
encourages the desired behaviors because of predictably pléasant ,
consequences which encourage the behavigr to be re :ated.

Negative reinforcement is the result of the threat of Punishment
while punishment is ‘the actual presentation of an unpleasant consequence
for inappropriate behavior. Punishment leads to escape behavior
(i.e. After spanking the child may decide to escape the whole affair
by running away or withdrawing from social contact to another part of
the house or neighborhood). Now both negative reinforcement and
punishment can lead to another undesirable consequence - defensive
reaction by an individual. (i.e. The child may learn to lie or blame
others.) ) L .

> Tth the wrong use of negative reinforcement, or punishment can
lead to:

1. avoidance behavior ﬁ
2. escape behavior
" 3. defensive reactions B

Parents and teachers should avoid physical punishment such as
hitting their children because they want to teach their child to come
to them when he dr she needs help or has problems. The major effect
of punishmept is to teach children to avoid and escape from those who
punish. Some ¥f the avoidance and escape behaviors learned by children
are:

CHEATING: avoiding the punishment that goes with being wrong.
TRUANCY: avoiding or escaping the many punishments which go

with school failure, poor teaching, punitive admin-
istration of school.
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. RUNNING: escaping the many punishments parent and teachers caniﬁgy'
use. o RS
AR | . i , >
LYING: ~ avoiding the punishmert that follows doIhg something
wrong. , | .

SNEAKING: avoiding being caught "misbehaving".

Anothet reason to avoid the use of physical forms of punishment
is that this shows a child how to be aggressive to others. Children
imitate or model what they see adults doing. Scientists, have shown- ~
that children whose parents show much aggression toward them in the -
- form of punishment are more aggressive with.other children. In
summaxy, punishment teaches negative attitudes (hate and fear) toward
the punishing person, as well as teaching children to avoid persons
in the future. o
-Punishment can serve the purposes of both the deliverer and the
receiver. The deliverer feels that he or she has fulfilled their
duty .of being a '"'good" parent or disciplinarian and the receiver feels .
that he or she has paid the price. Punishment often avoids something
more painful - owning and taking responsibility for ones actions. Have
you ever heard the expression, "I would rather take a whipping than
have to do that"? Giving and taking a whipping is the cowar{ls way
out. Punishment allows-administrators, teachers and parents to take
less time, avoid prolonged involvement and risk not being successful.
' Punishment provides the child with a "cause" for retaliation,/Z means
for .procrastinating_or avoidance of performing, and a model for him’
or her to use when they are in power position. "Since everyone has
"suffered" no one need change their basic behavior patterns and use
democratic means to resolve conflicts.
Physical punishment often requires the total organism.td respond.
One. usually gets "up'" and becomes emotional, i.e. getting angry. Total
experience may test one's power and capability to act. It may -
become the only way that an adult has of confirming or establishing
his or her worth. Some adults use "anger' to get themselves into
action. They often threaten to punish as they become involved with g
the other person. The involvement may result 4n positive problem
solving. 'The anger and threatening was only a means of getting
- oneself into action and involved with the other person. You may
know some men who are described in this fashion, "He acts real
tough but he is a pussycat underneath it all." We often credit the
anger, toughness, and threats for the positive effects rather than
noting the continual involvement and problem solving that follows.
Research focusing on teachers who were recognized as good classroom
disciplinarians indicated that even though they often espoused a
"strict" philosophy their effectiveness was based on good student
involvement and it was especially enhanced by frequent physical contact.

~1
~ .
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We, parents and teachers, use punishment because ¥e need it
While we ‘remembery to cry "Spare the rod and spoil the child" to justify

our actions, ou? uiding adage would be better to reflect encouragement,

involvement, respegct, trust, and the sharing of responsibility Does
anyone have an adage for these concepts?

» .
0

~1
1
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Objective: To self-assess the encouragement process.

Activity: _1, Goal 5 R ‘ 20 minutes - o

S

-\ R : ,ENCOUR.AGEM]E;NT

> - ¢ TASK DIRECTIOI\? y ) ’

\\Fill'out this self-evaluation. Pay particular atten-

tion to items ‘3 ang 4, .-

, )
‘1. What I most‘li‘g\if hear: N
‘. : ~ : \

}; 7 ‘\\

%
4 ; ?
‘.

2. Q@at I most like to feel:

\

K

N s

e

\3. What areas about myself are éncouraged most?

by whom P *\\\? e
e T [*\ \ 4 { , . .
[ -
\

*

by whom

by whom

4. What"’I'aq‘ke, but don't get: \

-~

' i . "? /
- “ by whom ) Ja —
LA T .
N : by whom \\‘\\\\

by whom, ‘ )

‘ B ) lan 2P - > ’

- X

LY

% ap
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Objective: To be aware of five important aspects 6f change. v

Activity: _3,' al 5 ’ 20 minutes
) N o . part 1 ,
ASPECTS OF CHANGE -

. . ; VAR ,x
TASK *DIRECTIONS , ‘
2

Read ‘the following five aspects of change. Go on to the
next worksheet to spell out your own change contract. - oL

— - : ) /
Before commfting oneself to a decision to change, there aré/seVEral 7
N * ' A {
. - /
aspects of the process which can be helpful to consider. These‘}spects re

posed asigyestions to ask yourself. There is an underlying principle un%er

» - B !

# each question. . ) . o /

. oy , A
: ¢
k) . i E
1. WHO AM I WANTING TO CHANGE, MYSE%F OR SOMEONE ELSE? R
. ) r .

. - ’ - A

Although we havewinfluence over others,and vice versa the only

person anyone can change is himself. Each person is respwnsible f
for his own behaviors, choices and consejuences. . . a Z

! " [ 4
2. WHAT GOODIES ARE IN FT FOR ME IF I DO CHANGE?
If a change is based on a person feeling he should be diffe-ent
to please or to be superior, almost always the change will be half-

\ hearted and/or shortlived. It is essential that\the reiults of a
. decision to change have elements of more fun, joy, excitement,
- happiness and spontaneity in it.

3. WHAT DO‘I-HAVE TO GAIN AND LOSE FROM A DECISION TO CHANGE? )

Any change will have aspec% of both gains or wing and [losses
w 1ip 1t. We often fool ourselves by waiting for that“fagica combinati?n
of a win-win or by predicting a lose-lose outcome. -

]
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"4,

% 3.

’ -

IF I DO MAKE THIS(DECISION‘AFTER CONSIDERING THE ABOVE, 3 QUESTIONS,.
HOW MIGHT I SABOTAGE MYSELF IF I REALLY WANTED -TO? >
* . l‘ d
Looking at your unique and personal sabotage techniques for
setting yourself up to ndt make it is like the old saying "spittirg
in one's soup." You may go ahead and sabotage yourself (or eat the
soup), but it will not. be nearly as much fun (to eat it).

HOW WILL I KNOW THAT I HAVE CHANGED (SPECIFICALLY)? !ﬁ

It is eagy and som@%imes tempting as a person implements 2
change in his behavior to expect more and more, to not be satisfied,
ar up the ante and not feel the good feelings that go aldfig. with
accomplishing and meeting* a goal. Knowing you,have mad r
goal with specific predetermined. check points 18 crucial the

whole process of change. \v‘\i
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w ~ "
vajective:' To sgzzifically focus on a behavior change.

Activity: 2,7Goal 5 .

~ ke

CHANGE CONTRACT

20 minutes . ; -

part 1 ¢

TASK DIRECTIONS , *

Fill out the following form:

40, A

1. Do I-want to make” a—change in my relationships with pafents\aﬁd/or\
o

children?
- ' ‘ T

‘J
Yy
- . - -~
)
, L
. . g
. N

2

2. Am1I willing to change myself? (Learn new ways, practice tﬁﬁm,
. - K K . v

» evaluate them, adapt them)
-«
V4 . 7 .
3. What do I want to_change? . ; )

.

. < - ;

' tosgarn and IOS%/ﬁrom this decision7

|

CAIN - o " LOSE’

T \ . ; -4
. . 3 .
— /\\ — - » . - a
N 3y < -
i - .
/o ) j//
.1 P— "
LN - ' -
N~ . [
5. Hog‘might I ﬂiFotage mysel f¥1f I veéily wanted tol _ \X
. - I ) ‘" * . 4 , \...,
\_'?W ; 3
\ i . , s o 4]7,/7
s . [ .
/ ® J Y

ol



6. How will I know that I have changed? ' (Specific behaviors) |

. / .M R ) \ “ q ‘
\/ : . : » o , . .
P * i . | . ‘ -
Do 7 . . ) , - - . .

§

A’l

/ . / \
- . ) ? | ‘
L . | |
I ‘ N U
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Objective' To react to' situations of labelin&/in egucation TN
X - -
Activit . , . 10 minutes
TN L . S e . T & .
S .

LABELING IN EDUCATION

;’TASK\DIRECTIQ§ , v
a

Read the follow g examples -of . beling iﬁ education Pad
attention to_how'you Reel aséiou read the sityations. What
kind of reldtionships" jbeing rejnforced . . . l—up, 1-down,
mutual respect? What ade the yar ticks? ’
After yg:'have finished g0 © the lelow—yp worksheet.

/ g gl C
4 ' ¢

.‘/ '

. ° P - \
7 A. The third grade teacher'ie-workf ‘with a reading group\in the, \ gl®
codner of his room. He 1s going fover the wprkbooks with the ¢ :
whole, group, discussing what was Missed and what the right
answersdywghould.be. Inm\this school,~as in many, the teachers are -
.critics, tirained in that role. All work is to be "cgrrected", so °
that for most ‘children,“\gll day, everyday, they are being told
what<£5 wrong with them their workle ‘“\‘

g
B. An "innovative" teacher is having an "arithmetic competition"
using flash cards. The children have been diyided into two’
.”'tepms. a chiId misses the adswer, he hag to sit&down in his
g geat. H8wever, if the child answers correc ly,. he 4is allowed to ,
remain standing in front of the class Hé ren continué
? guessing answers, "w . . . 4 . . T One‘be.always
wins and the other children hate him ?or it o - b . e
C.. It is ti;e for the fourth graders to go td\physica? education
class. is apparent, from the looks on their fa eg,(hhich\
children have learned well the misery of failure, and those who',
e have been rejnforced with the thrill of success. Today' s}léxhiiwi.{c
.4 1nvolve ning in relay teams. The children are .cheefing an R
) jeeringf:\g:iering those who are fast and jerrying those whé are
slow, and who lose the match for the whole team. A

v

:D. - Boris, a fiftﬁ\

PAN,

AN .
I

. -.fractionfto its,ldhwest te He -is performing for the teacher and
=}, *<lass, and he is Being judged. Bor}s is Kaving trouble reducing
‘ " the fractig f teacher suggests jfthat he “think."  She 1is

" T L. e

adgrv¢£s%nt thg\boavé attempting to reduce a

Optional Wotrksheet #1
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0

-~

. \(~.
. .

hahds are waving, heaving and down, all frartic
Boris. - Finally, the teacher giVes up with Boris:
Peggy, who always knows tlie right\hnswers (unfd¢
Looked at from B

nt of view’(which it\sefg
nightmare’ at the ackESlr

d was, perhaps, ‘a’ lesson

. himself so’ that.- he would not -fly shrieking from the

L I .
v . ’

e painfully patient, but ~l?or'i’l“\/ﬂ;_Jnentally 'pa,ralyzecf All the- whiIe

to correct
nd calls on

unatelwaor her) ..

om is)’ the I
cdntrolling
e room under

.
.
A
. ;/\\
. -
,

the enormous public pressure. % . @ : W R
/‘ 7’ ' . O M ) . . ri

E. The fifth grade music clazs Jjeats’every Wednepday afternoon. deay
the teacher is gathering gether a small group of singers to :
perform at the.next P.T.A. program.. The children are Yauditioned" ¢

. by singing in front of-each other.‘ As one boy consistently sings . ';

{ ¢ a half tone.flat thtroughout his' song, Snickegks athembarrassed Txf
= laughter permeate the room: .He returns>to his seat, eyes down- '
cast, never to sing again that day., . RS _(
9 |
) -
N l/ﬂ o
b ’
) . / “ .
¢ ? B (
\; v
-
\ . .)_ﬂ s
b v ) s
. 4, T
_ & . ' = . - Q'\:»EQ\
. r —— , ™ [N
i . //[ H o :
) o * ‘ . s
o B DN

.,
N
<A
T T
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Objective: To becomé more, aware of negative .and positive labels.
:

Activﬂéy‘ o . N _ e - 10 minutes

-~ . M

" TASK DIRECTIONS Tt

Pick two situatiohs and cfpsider what negatiVe labels the
children/teachers might use for ¢he ones who are nof "measuring

:}>up on the yardsticks: ~ ST,
L. : Then, brainstorm positive labels for classroom children.
T _ Sometimes the negatives are easier. S - N
- -.‘. @ o - )
Possible NagatiVe Lahels' )
N, / 5
’ Situation - ,
. . ) L. . . .
. ¢ R N
q R P .
- 3 - M . ’-
Situation >
: Q";‘ 1""‘“
Doy e \
-I‘ ' N
< \3‘
Positive Labels: T " . : Ly
’ N M
E% .. ‘
i - . N "r
- N & : 1@'
- - ¢ ”
’ @
N 7 . .
* ¢ ' . . @ )
\ J Eg ) - .
) T o . : :
e ’ i
L ® . ¢ 4
o
. la . - P
oy .
< ‘*,) {, N 7;_“_,../_ .
#'U LT e - e s
.“‘ sl S &\“ . ' . -’
@ ‘ -
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